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Dr. Ref Rodriguez is co-founder of Partnerships to Uplift Communities (PUC 
Schools), a network of charter schools serving students in Northeast Los Angeles 
and the Northeast San Fernando Valley. Ref’s original inspiration for starting a charter
school was to offer high-quality learning experiences for youth in the predominantly 
Latino working-class community where he grew up. His outrage for being considered 
“fortunate” for having graduated from college because of his socio-economic 
background is what drives him to create and support schools where college 
graduation is an expectation for all. Before joining the charter schools movement, 
Ref worked in the business sector and as a teacher and administrator in Catholic 
parochial schools. He is the first of five children of Mexican immigrants to graduate 
from college. Ref is an adjunct professor in the School of Education at his alma mater, 
Loyola Marymount University, where he developed a master’s and administrative 

credential program for aspiring leaders in charter schools. He was appointed to the California Commission for 
Teacher Credentialing by Governor Jerry Brown in 2013. He is a Fellow of the inaugural class of the Pahara-
Aspen Education Fellowship and a member of the Aspen Global Leadership Network. Ref is proud to represent 
the diverse communities in Board District 5 as a member of the Los Angeles Unified School District Board of 
Education.
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Dr. Jacqueline Elliot has been dedicated to public school reform since 1986 when 
she first became a teacher in Pacoima, California. She holds a B.A. in Anthropology, 
a Multiple Subjects Teaching Credential, and a Master’s degree in Educational 
Administration earned at CA State University, Northridge. She also holds a Doctorate
in Educational Leadership and Change earned at Fielding Graduate University. As a 
former LAUSD teacher, Jacqueline Elliot was driven by an intense desire to improve 
the state of public education. She first became acquainted with the charter school 
movement in 1994 while serving as a teacher leader at Montague Elementary when 
she co-authored the school’s petition that converted Montague to charter status. 
Dedicated to creating high quality charter schools for the students in Pacoima, she 
founded Community Charter Middle School (CCMS) in 1999. The school was the 
first charter middle school to serve students in Los Angeles and was so successful 

and well received by the community, that Dr. Elliot subsequently founded several more schools to serve the same 
geographic area. Dr. Elliot began collaborating with Dr. Ref Rodriguez in 1998. Together they have collaborated 
and supported each other’s efforts while co-founding Partnerships to Uplift Communities (PUC Schools), which 
resulted in the creation of 15 highly successful public charter schools located in NE Los Angeles and the NE San 
Fernando Valley. In 2013, she co-founded PUC National with Dr. Rodriguez, at which she now serves as President & 
CEO. She is a fellow of the Pahara-Aspen Institute’s Entrepreneurial Leaders for Public Education and also serves 
on the 501c4 board of the California Charter Schools Association and on the board of Fenton Public Charter 
Schools, located in the NE San Fernando Valley. Dr. Elliot is also an adjunct professor in the Education Department 
at Loyola Marymount University. In 2013, Dr. Elliot was the recipient of the Hart Vision Award from the California 
Charter Schools Association, as Leader of the Year.

P U C

ABOUT OUR FOUNDERS
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Ms. Anderson relocated from Seattle to Los Angeles in 2001 to pursue her dream 
of working with students from marginalized communities when she serendipitously 
crossed paths with Dr. Ref Rodriguez and was offered her first teaching position 
at CALS Charter Middle School. In over thirteen years at PUC, she has been a 
teacher, founding principal, instructional coach, and program designer.  She has 
worked closely with the National Council of La Raza for over ten years and served 
as a fellow in their second National Institute for Latino Leaders cohort where she 
co-wrote public policy on effective teacher evaluation. She holds a B.S. in Elementary 
Education from Boston University, a certificate in Teaching English Speakers of 
Other Languages from Seattle University, a masters in Collaborative Educational 

Leadership from Fielding Graduate University and is currently completing her doctorate in Educational Leadership 
with an emphasis on Teacher Education in Multicultural Societies at the University of Southern California. 
Extremely interested in building capacity in teacher leaders, her dissertation is on mentor teacher beliefs about 
working with students who have historically been marginalized and how those beliefs influence the mentor-
student teacher experience.

Dr. Leslie Chang was born in Nicaragua and raised in Los Angeles by an immigrant 
Nicaraguan mother and Chinese father. She is the youngest of three and a first 
generation college graduate in her family. She attended Catholic schools in the 
Northeast Los Angeles area. Leslie graduated from Mount St. Mary’s College and 
received her Bachelors of Sociology, completed her credentialing program and 
graduated with a Master’s of Science in Education. Immediately after receiving her 
Bachelors, Leslie began teaching at a parochial school in Cypress Park, where she 
built her teaching foundation and love for students and parents. Four years later, 
she began teaching at CALS Charter Middle School as the 8th grade Humanities 

and Reading teacher. She knew it was the perfect school because she would continue to work with the same community 
of students and parents of the Northeast Los Angeles. Soon after, she became the Assistant Principal and Principal 
of the school. Under her leadership, she led a high achieving middle school which went on to become a California 
Distinguished school, receiving the Title I Academic Achievement award. In her ten years with PUC, Leslie has 
focused her commitment to developing a school with a rigorous college ready experience, thriving student scholars, 
strong parent engagement, highly effective teachers, and teacher leaders.  Her cutting-edge work in high quality 
leadership and engagement, particularly with Latino parents, has been recognized and cited by educational 
scholars.  As Superintendent of Leadership and Instruction, Dr. Chang will support the students, leaders, and 
staff in all of our schools to reach exemplary levels of excellence and achievement.

P U C

Leslie Chang, Ed.D. 
Superintendent of Leadership and Instruction  •  l.chang@pucschools.org

Ingrid Anderson
Instructional Quality Support Manager  •  i.anderson@pucschools.org

ABOUT THE ALUMNI TEACH PROJECT TEAM
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June 15, 2015

Dear Graduating Seniors, Class of 2015:

Congratulations on this monumental occasion for you, your family, and for Partnerships to
Uplift Communities (PUC) Schools. I am extremely proud of you and all you have 
accomplished so far. Your legacy to Community Charter Early College High School and PUC 
Schools is not simply that you are one of the first groups to graduate from the high school. 
Your legacy will be fully manifested the day you graduate from college and return to your 
community in order to “enrich and serve it”.

The youth of our country are in crisis as is the public education system. We need you to
become role models for other young people and for the community and for some of you to
become the change agents in public education. Your legacy is to become a role model and
encourage more young people to follow in your footsteps so that they too graduate from
high school and then from a college or university. For some of you, the legacy will be that you 
will return to PUC or go elsewhere in public education and become highly effective teachers 
and exemplary leaders.

To help you fulfill your legacy, I hope that once you graduate from college or university with 
a Bachelor’s of Arts or Science degree, you will consider a job as a teacher at one of our PUC 
Schools. I guarantee that if you meet our requirements for employment as a teacher at PUC 
you will be given employment priority.

I need you to join me in my personal, professional, and moral quest to ensure every child who 
lives in this amazing place we call the City of Angels has the opportunity to a quality
education, thereby guaranteeing all children will graduate from high school prepared for
college success and that all those who do, are able to fulfill their dream of college
graduation.

I am proud and grateful to have been part of your lives and am optimistic that your
accomplishments will contribute positively to society and will help ensure a more just and
kinder world for us all.

Sincerely, 

Dr. Jacqueline Elliot
Founder & Chief Executive Officer
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June 5, 2015

Dear Graduating Seniors, Class of 2015:

Congratulations to you and your family. I am extremely proud of you and all that you 
have accomplished thus far. Your legacy to CALS Early College High School and PUC 
Schools will be fully manifested the day you graduate from college and return to your 
community in order to enrich and serve it.

We need people who look like we do, who come from our neighborhoods, and who 
understand what it is like to be the first; to become role models for future young people.  
Your duty is to be a role model and encourage more young people to follow in your 
footsteps, so that they too, graduate from high school and then from a college or 
university. 

To help you fulfill your legacy, I hope that once you graduate from college or university 
with a Bachelor’s of Arts or Science degree, you will consider a job as a teacher at one 
of our PUC Schools. I guarantee that if you meet our requirements for employment as a 
teacher at PUC you will be given employment priority. In addition, we have developed the 
Alumni Teach Project, a teacher residency program, to support our alumni become 
teachers at our schools.  

I need you to join me in my personal, professional, and moral quest to ensure every child 
who lives in this amazing place we call the City of Angels has the opportunity to a quality 
education, thereby guaranteeing all children will graduate from high school prepared for 
college success. 

Your legacy is my legacy. 

Sincerely, 

Ref Rodriguez, Ed.D. 
Founder 

BIG
 PIC

TU
RE &

 V
ISIO

N



10

Northeast Los Angeles

Referred to as the “SoCal Portlandia” and “neobohemia,” 
these newly coined terms reflect the recent changes in 
the Northeast Los Angeles (NELA) area. Located south 
of Glendale and north of downtown Los Angeles, it includes 
the neighborhoods of Atwater Village, Cypress Park, 
Eagle Rock, El Sereno, Glassell Park, Highland Park, and 
Mount Washington. Comprising of a Latino majority, 
this demographic plays a leading role in the rich history, 
culture, and heritage of NELA. After experiencing disinvestment, 
the recent revitalization and now gentrification of NELA 
highlights the changing economic climate and challenges 
that the residents with long-standing, small-town community 
values must face. 

P U C

PUC Schools provides minorities and low-income families of the Northeast Los Angeles and Northeast 
San Fernando Valley regions access to an education that encourages them to become active advocates 
in their communities in order to cultivate student success and achievement.  PUC Schools targets these 
underrepresented communities to provide effective educational practices that are empowering, culturally 
relevant, and focus on giving back to the community.

COMMUNITIES SERVED

Northeast San Fernando Valley

From Sun Valley to Sylmar, the Northeast San Fernando 
Valley (NESFV) makes up a largely urbanized Chicana/o 
area that belongs to the “Greater Eastside” of Los Angeles 
(Diaz 83). Home to a high percentage of manufacturing 
and construction plants, the constant flux of Mexican 
and Central American migrants continues to deeply 
influence the community dynamics of this location. 
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OUR COMMITMENT

History
PUC Schools is founded on the belief that superior schools build superior communities. Adhering to the belief 
“leave it better than when you found it”, our co-founders, Dr. Jacqueline Elliot and Dr. Ref Rodriguez, created an 
organization that focuses on developing students who will take an active role in our communities in order to 
uplift them. Our third commitment clearly articulates this vision and with this focus in mind, the Alumni Teach 
Project (ATP) was designed to cultivate and foster PUC alumni teacher leaders who will strive to increase equity 
and access for all students in the communities that we serve. 

Problem of Practice
Over the past fifteen years, teacher attrition rates have grown by 50 percent.  Each year in the Los Angeles Unified 
School District alone, between 15% and 19% of teachers leave their classrooms, even higher for teachers who have 
less than three years of teaching experience.  High rates of new teacher turnover are causing our education system 
to lose more than half of all new teachers before they even reach their peak effectiveness.  Moreover, students, 
especially those in at-risk schools, are faced with inexperienced teachers who often lack the leadership skills to 
effectively teach and impact the lives of their students, causing a significant lack in motivation for student learning 
that all too often results in low student achievement and, ultimately, under-performing schools.  

Solution
The Alumni Teach Project focuses on recruiting, preparing and retaining effective and culturally responsive educators 
with the ultimate vision to significantly strengthen teacher retention rates and increase student learning and 
achievement in our current PUC schools. At the center of this vision is the desire to build a deeper educational 
and cultural knowledge base in new alumni teachers so that they are also more effective in their ability to stimulate 
school and community transformation. Our goal is that all ATP graduates will commit to PUC for a minimum of 
five years as we strive for sustainable change across our organization and within our communities. 

Big Ideas of the ATP:
1. (RELATIONSHIPS) Culturally responsive teaching and relational care build positive learning 
 environments for underserved students. 
2. (POWER) Powerful teaching and learning anchored in rigor will provide a pathway for all students 
 to achieve college and career readiness. 
3. (CHANGE) Empowered members of the community will be able to create change by advocating for 
 social justice in education. 
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VISION: Commitment #3 states that students 
will commit to uplift our communities now and 
forever. The ultimate vision for PUC is that the 
students and families whom we serve will one day 
run the organization as their organization. One 
way we hope to begin to accomplish this goal is to 
have our alumni and community members come 
back to teach in our schools.
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Alumni Teach Project
How do we develop our own teachers from within our community?

VISION: Commitment #3 states that students will commit to uplift our communities now and forever. The ulti-
mate vision for PUC is that the students and families whom we serve will one day run the organization as their 
organization. One way we hope to begin to accomplish this goal is to have our alumni and community members 
come back to teach in our schools.

ATP Program elements:
• Year-long residency with mentor teacher (co-teaching and coaching)
• Hired and immersed in the PUC culture (part of school staff)
• Weekly seminars with cohort to help bridge theory and practice
• Obtain credential and Master’s degree from LMU (2 year process)
• Eligible to be hired as University Intern after one year (if all criteria are met)
• Financial support and planning (stipend, financial aid guidance, tuition reimbursement, etc.)
• Mentor teachers receive monthly PD and individualized coaching
• School sites have committed resident who serves critical role at school

“There is a crisis in education. We need people who look like we do, who come from our neighborhoods, and 
who understand what it is like to be the first; to become role models for future young people.  Your duty is to be 
a role model and encourage more young people to follow in your footsteps so that they too graduate from high 
school and then from a college or university.”
- Dr. Ref Rodriguez and Dr. Jacqueline Elliot (quoted from graduation letter)

Benefits for PUC Schools:
a) Fulfilling our own PUC vision/commitments
b) Higher quality pool of candidates accessible within PUC
c) Pipeline of alumni, who understand cultural relevance
d) Future teachers who are immersed in PUC culture
e) Teacher residents can serve students in a variety of roles
f) Mentor teachers serve as teacher leaders refining their own practice 
g) Increase in teacher retention (consistency for students and better use of human capital/resources)
h) Become part of national network of UTR’s to be held accountable to high standards

For more information, please contact:

Dr. Leslie Chang - Superintendent of Leadership and Instruction 
l.chang@pucschools.org

Ingrid Anderson - Instructional Quality Support Manager
i.anderson@pucschools.org

SAMPLE FLYER
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RESIDENT RECRUITMENT STRATEGY

PUC Alumni Network: 
Facebook Campaign on 
Alumni Page, E-mails, 

Beyond 12, Mailers from 
Alumni Network, Alumni 
Phone Calls, Alumni Fairs

PUC Community:
All PUC Community 

E-mail Announcement, 
PUC referrals 

Informational Meetings:
In person sessions (group 
and one-on-one), online 
sessions, ATP teachers 

and residents help 
present

PROGRAM > ATP RESIDENT SELECTION PROCESS

Application Review
1. Essay questions

2. Transcripts
3. Letters of Recommendation

4. GPA written statement

Interview
1. Panel vs. Individual

2. Focus on culture questions

Demo Lesson
1. Send demo template with 
general standard/objective

2. 10-15 students
3. Warm/cool debrief with 

follow up questions

Acceptance
Letters
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Description: The PUC Alumni Teacher Resident commits to uplift our community, now and forever, by providing 
a high quality, personalized education program for all students. The alumni resident upholds the mission and 
values established by PUC Schools and takes initiative for personal reflection and growth. The alumni resident is 
an ambassador to the community and a role model for potential alumni residents to follow. 

Essential Duties and Responsibilities:

1. Organizes classroom systems/procedures and manages student behavior to ensure all students are 
 fully engaged in learning
 
2. Establishes a culture of high expectations that includes college preparation for all students 

3. Develops and implements lesson plans and classroom activities consistent with Common Core 
 standards and PUC instructional guidelines 

4. Assesses students regularly in accordance with PUC guidelines, examines student assessment data, 
 and refines classroom activities to differentiate instruction for each student 

5. Collaborates closely with PUC team members (grade-level, school-wide, and across sites) to align 
 curriculum across subjects, improve own and others’ instructional practices and share best practices 

6. Actively participates in professional development activities, including: training sessions and working 
 with lead teacher, principal, instructional coaches 

7. Provides students and their families with regular and timely information on classroom activities and 
 student progress; finds ways to involve parents/guardians in their students’ education

8. Tracks critical student information and maintains accurate student records, including attendance, in 
 accordance with PUC procedures

9. Identifies unique student needs and collaborates with other team members and outside service 
 providers, diagnoses and address learning challenges

10. Demonstrates knowledge of, and supports,  PUC Schools mission, vision, value statements, standards, 
 policies and procedures, operating instructions, confidentiality standards, and the code of ethical 
 behavior

11. Performs other related duties as required and assigned including but not limited after-school 
 intervention, Saturday School, and inclusion assistant.

ALUMNI TEACHER RESIDENT 
JOB DESCRIPTION
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Desired Qualifications:

• Strong planning skills 

• Ability to relate to students and build relationships

• Willingness to learn and try new strategies

• Proven track record of collaboration, teamwork and achievement results

• Passion for improving education to help all students prepare for college and beyond

• Ability to attend professional development trainings or meetings outside the regular 
 school day 

Skills:

• Interpersonal skills using tact, patience, and courtesy

• Excellent verbal and written communications skills

• Problem solving skills and solutions orientation

• Ability to work collaboratively

• Ability to reflect critically on practice and “think aloud” reflection process

• Ability to multi-task and follow through on projects from start to finish

• Attention to detail

• Adept with Microsoft Word, Excel, and PowerPoint

ALUMNI TEACHER RESIDENT 
JOB DESCRIPTION
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APPLICATION PROCESS

Applying to PUC Alumni Teach Project: 

1st Round Applicants: All documents below are due MONDAY, JANUARY 25, 2016, into the online HR 
system.
       
2nd Round Applicants: All documents below are due MONDAY, FEBRUARY 29, 2016, into the online HR 
system.

NOTE: If you are selected into the PUC Alumni Teach Project, you will be using several of the same docu-
ments to apply to LMU. We will be holding a separate LMU application meeting where we will all apply 
together using a streamlined process specifically designed for our program. You do not need to apply to 
LMU on your own. Please wait for further instructions and keep copies of all documents that you submit 
into the PUC HR system.

1. Complete PUC application on our PUC HR system. Create an account here:

http://www.pucschools.org/careers/openpositions.php

Scroll down and click on the “PUC Alumni Teacher Resident” link.
**Note: You must complete the application part all at one sitting, which includes the application 
questions (#2). You can upload the documents for #3-7 later once the application is saved. 

2. Application Questions-“Statements of Intent” (will also be used for your LMU application).
 a) There are six questions included on the application. 
 b) Please write 200-300 words per answer and check all language, grammar, and spelling. 
 c) See questions below and construct your answers before you start the application to 
      ensure you are taking your time to demonstrate your written proficiency. 

3. GPA Exceptions committee letter if your cumulative GPA is below a 3.0 (will also be used 
 for your LMU application). Please include:
 •  Extenuating circumstances that impacted your undergraduate studies 
 •  Significant life/personal circumstances you would like the Committee to be aware of
 •  Professional experiences relevant to the program you are applying to
 •  Your career goals and professional plans
 •  Additional information you wish to include

To apply to the 2016-2017 PUC Alumni Teach Project, applicants must:

• Be on track to completing or have completed a bachelor’s degree by June 2016
• Have maintained a GPA of 3.0 or higher on the last 60 semester of 90 quarter units 
 earned*
 (*Individuals with a GPA below 3.0 may apply, but must include a one-page 
 explanation of the circumstances that contributed to a lower GPA in order to be 
 considered.) See below.
• Take and pass all three sections of the CBEST (math, ELA, and writing). See below.
• Be a U.S. citizen or permanent resident authorized to work in the U.S.

Done?
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APPLICATION PROCESS (CONT.)

4. Three letters of recommendation (will also be used for your LMU application):
 a)  One from PUC employee
 b)  One from your university
 c)  One of personal choice

**Upload when completing application
**If any of your colleagues want to submit a letter confidentially, please have them e-mail it or mail it 
directly to our HR team. 

By e-mail: Please ask him/her to write “ATP Recommendation Letter (Your name)” in the subject line.

Please have him/her e-mail it to: Nicole Bastos at n.bastos@pucschools.org

By mail: Please ask him/her to mail the recommendation letter to:

PUC Schools Alumni Teach Project
c/o Nicole Bastos

1405 N. San Fernando Blvd., #303
Burbank, CA 91504

5. For current college seniors ONLY. A letter from your college counselor verifying you are on 
track for graduation with an outline of remaining requirements. Progress reports must be submitted 
until graduation.

**We will provide the letter and progress report to be completed by university. Please e-mail Nicole 
Bastos      n.bastos@pucschools.org

6. All unofficial college transcripts (from all colleges/universities) for first round application 
should be uploaded to the online system.

***If you are selected into the program you will need four copies of your official transcripts (one for 
PUC, two for LMU and one for the California Teaching Commission) so you should request four official 
transcripts at the same time and keep all extra copies until you need them. 

Please wait until you are accepted to send your official transcript to PUC. Please do not send any extra 
transcripts to PUC as they may get opened incidentally and will no longer be official. 

*2nd round applicants will need to submit all official transcripts by application deadline.
Send one copy to:

PUC Schools Alumni Teach Project
c/o Nicole Bastos

1405 N. San Fernando Blvd., #303
Burbank, CA 91504

7. Verification of CBEST passing scores for math, ELA, and writing (will also be used for your 
LMU application). 
 a)  Upload copy of verification of passing scores when completing application
 b)  If you do not pass the first time, please upload your scores and you may still be considered 
      for the program on a provisional basis. However, your official acceptance will be contingent 
      upon passing all 3 subtests by May 1. 
 c)  You must wait 45 days to take the CBEST again if you do not pass so please plan ahead.
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APPLICATION PROCESS (CONT.)

General Information about the CBEST test:

                     http://www.ctcexams.nesinc.com/about_CBEST.asp

Free study resources/practice tests:

http://www.ctcexams.nesinc.com/PM_CBEST.asp

http://www.teacherstestprep.com/cbest-study-guide

http://www.studyguidezone.com/cbesttest.htm

http://www.testprepreview.com/cbest_practice.htm

2016-2017 ATP Application Questions:

Please write and edit your answers ahead of time before you start your application and then you can cut and paste.

1) In 200-300 words please answer the following question: what do you believe is the purpose and 
 importance of becoming a PUC Alumni Resident Teacher? 

2) In 200-300 words please tell us your story: What successes and obstacles have you overcome to get to this 
 place? What resources helped you to overcome obstacles that stood in your way? 

3) In 200-300 words please answer the following question: Teaching at PUC Schools is challenging - we 
 have high expectations and the work is intellectually, emotionally and sometimes physically demanding. 
 At times you will feel pushed beyond your limits. Describe the time you’ve been most challenged and 
 how you overcame this challenge. 

4) In 200-300 words please describe a situation when you had to adjust to changes over which you had no 
 control. 

5) In 200-300 words please tell us about a time when you were given feedback that you did not agree with. 
 What was the feedback and what was the outcome? 

6) In 200-300 words please tell us how literacy (reading, writing, speaking, and listening) played a critical 
 role in your college experience and why you think it is important for students to develop their own 
 literacy skills? 

PRO
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MENTOR RECRUITMENT STRATEGY

Build Awareness about ATP:
1. Post Mentor Job 

Description as part of PUC 
Teacher Career Ladder

2. Principal recommendations
3. Teacher leader 

information sessions

Identify potential 
landscape:

Create potential pool of 
mentor teachers from 

principal or instructional 
coach recommendations

and teacher initiated 
interest

Conduct 
Informational Meetings:

In person sessions (group 
and one-on-one), online 

sessions, current ATP 
mentors help present

ATP MENTOR SELECTION PROCESS

Principal Recommendations
1. Review principal notes

2. Sort by content area need

Application Review
1. Principal input and evaluation

2. Focus on culture and 
coaching questions

Informational Session/
Interviews:

1. Overview of mentor program
2. Panel or individual interviews

3. Q & A

Acceptance
Letters
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MENTOR TEACHER 
RECOMMENDATION FORM

Directions: Please highlight/bold your choice for each statement below. Then add your additional 
comments that will provide insight on the teacher candidate.

Teacher Recommended as a Mentor/Grade/Subject: _________________________________________

Principal or Coach Recommending: ______________________________________________________

Please circle one:

1. This teacher uses data effectively to plan and improves student achievement.

Strongly Disagree               Disagree               Neutral               Agree               Strongly Agree 

2.  This teacher is always eager to learn.   

Strongly Disagree               Disagree               Neutral               Agree               Strongly Agree 

3. This teacher has the capacity to not only lesson plan regularly for his or her class, but also to lesson plan for  
    his or her resident teacher. 

Strongly Disagree               Disagree               Neutral               Agree               Strongly Agree 

4. This teacher understands and uses the PUC Teacher Development Framework effectively.  

Strongly Disagree               Disagree               Neutral               Agree               Strongly Agree 

5. This teacher understands and works from the Common Core State Standards effectively.

Strongly Disagree               Disagree               Neutral               Agree               Strongly Agree 

6. This teacher has good listening skills.

Strongly Disagree               Disagree               Neutral               Agree               Strongly Agree 

7. This teacher communicates effectively in one on one situations.

Strongly Disagree               Disagree               Neutral               Agree               Strongly Agree 

8. This teacher has successfully built relationships with his/her colleagues at PUC. 

Strongly Disagree               Disagree               Neutral               Agree               Strongly Agree 

PRO
G

RA
M



24

Please select one of the choices below.  Please feel free to provide any additional comments that may 
help us in evaluating your teacher’s application.

MENTOR TEACHER 
RECOMMENDATION FORM

Choose one: Justification/Additional Comments:

I highly recommend this teacher as a 
mentor teacher for the PUC Alumni 
Teach Project.  S/he has exhibited 
many if not all of the traits that are 
necessary in coaching a new teacher.  

I recommend this teacher with a few 
reservations.  S/he will need additional 
support in the following areas…

I believe this teacher would make a 
great mentor teacher in future years 
but is not quite ready.  I will work with 
this teacher to provide the following 
opportunities for growth in the next 
year…

I do not believe this teacher has the 
skill set to be a mentor teacher.  Con-
cerns I have are…

Thank you for your recommendation!
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Description: The PUC Alumni Teach Project mentor teacher will support the growth of their teacher resident 
to become an effective PUC teacher. They will serve in a co-teaching model and mentor their teacher resident 
through modeling, observing, coaching, and critical reflection. 

Essential Duties and Responsibilities:

• Mentors will work one on one sharing their classroom, preparation and teaching with a resident four 
 full days each week of the school year.

• Mentors will be expected to analyze their decision making and explain it to their residents daily. 
 Thinking aloud and “naming it while you are doing it” is what will make planning and teaching 
 decisions transparent so residents can begin to develop similar thinking patterns or allow them to 
 challenge their mentors’ thinking. 

• Mentors will be expected to plan formally with their residents a minimum of two hours/week, which 
 includes at least 2 weekly hours of “sacred meeting time.” 

• Mentors will include residents in all school retreats, meetings, events, team meetings and 
 parent-teacher conferences. 

• Mentors will introduce the resident to students on the first day as a co-teacher. 

• Mentors will gradually release increasing responsibility to their residents. (see Gradual Release Model) 
 The specific techniques that mentors are asked to model will follow the residents’ coursework so that 
 there is common language and expectations throughout the year. This type of sharing will allow for 
 more focus and better collaboration. 

• Mentors will attend summer trainings and monthly full-day mentor seminars during the school year to 
 ensure their success as mentor teachers. (resident will sub)

• Mentors will complete surveys on what is working and what is not about the Residency Program over 
 the course of the year. 

• Mentors will be supported and coached by the Program Director in their work as Mentors. These one 
 on one coaching sessions will run on site in the mentor’s classrooms and will follow a coaching 
 Gradual Release Model. 

• Mentors will be engaged in on-going formative, informal evaluations of their residents throughout the 
 year by utilizing the PUC Teacher Framework. 

• Mentors will be observed (and possibly video-taped) periodically throughout the school year as they 
 work with their Resident and provided feedback based on the mentor rubric.

MENTOR TEACHER JOB DESCRIPTION
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Qualifications:

• Strong planning skills in content area

• Demonstrates effective classroom management

• Willingness to learn and try new strategies

• At least 2 years of experience in the classroom

• Proven track record of collaboration, teamwork and achievement results

• Passion for improving education to help all students prepare for college and beyond

• Ability to attend professional development trainings or meetings outside the regular 
 school day 
 
Skills:

• Interpersonal skills using tact, patience, and courtesy

• Excellent verbal and written communications skills

• Problem solving skills and solutions orientation

• Ability to work collaboratively

• Ability to reflect critically on practice and “think aloud” reflection process

• Ability to multi-task and follow through on projects from start to finish

• Attention to detail

• Adept with Microsoft Word, Excel, and PowerPoint

 Compensation:

• Stipend of $3000 paid in two equal installments upon completion of set goals

• Sub coverage provided for mentor seminars 

• Support of your growth and leadership development

MENTOR TEACHER JOB DESCRIPTION
PR

O
G

RA
M



27

MENTOR TEACHER APPLICATION

Please submit this application to Ingrid Anderson (i.anderson@pucschools.org).

Part I: Background Information

Full Name: _________________________________________________________________________

School: _______________________________________     Current Grade(s) Taught:______________

Current Subject(s) Taught: ____________________________________ 

Courses you will teach next year (if different): _____________________________________________

Total years of teaching at PUC: ____________

Total years teaching: _______________

Other courses/grades taught in the past: _________________________________________________

Part II: Short Response
Please respond to the questions below in approximately 300-700 words per question.

1. What do you believe is the purpose or importance of preparing alumni teacher residents at 
 PUC?

2. Domain 4 of PUC’s College Ready Teaching Framework is all about professional 
 contributions. Describe a contribution you have made to the professional community at your 
 school.  What were your goals and outcomes?  To what do you attribute your success?  If you 
 did not meet all intended goals, explain why and what you would do differently next time.

3. Review the College Ready Teaching Framework.  Select three indicators that you believe are 
 most critical for new teacher development and provide your justification.

4. Take the three indicators from question #3 and describe how you would help to develop each 
 indicator in a teacher resident. (include your approach and what specific strategies you might 
 use)

5. What do you see as your strengths and areas for growth as a mentor and coach? 
 Provide your justification. 
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BIG IDEAS
1.  CHANGE: Empowered members of the community will be able to create change by 
     advocating for social justice in education. 
2.  RELATIONSHIPS: Culturally responsive teaching and relational care build positive 
     learning environments for underserved students. 
3.  POWER: Powerful teaching and learning anchored in rigor will provide a pathway 
     for all students to achieve college and career readiness. 

C
U
L
T
U
R
A
L

R
E
L
E
V
A
N
C
E

Teacher Identity Advocacy
Beliefs & Impact

Teacher Identity Advocacy
Beliefs & Impact

Pedagogy
Culturally Responsive Teaching

Pedagogy of a Specialist
Culturally Responsive Teaching

Class Culture
Systems & Relationships

Culture of 
Care & Compliance
Systems & Relationships

Parent Engagement
Communications 

& Meaningful Partnerships

Developing 
the Professional

PUC Teacher Readiness

Parent Engagement
Communications 

& Meaningful Partnerships

Developing 
the Professional

PUC Teacher Readiness

CURRICULUM & DEVELOPMENT
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A)   PUC Values and 
       Commitments

•      Mission
•      3 Commitments
•      Evolution of PUC (systems/
       macro) 
•      Vision of Alumni Teach 
       Project

B)   Personal Vision 

•      Unpacking ideologies
•      Interrogating mental 
       models
•      Confronting beliefs 

C)   Leading from Within

•      Reconciling personal 
       journey
•      Advocacy for our 
       community
•      Teaching for social justice

D)   Critical Reflection

•      Habits of a teacher scholar
•      Growth mindset

A)   Culturally Responsive 
       Pedagogy

•      Funds of knowledge
•      Relational care
•      Building motivation
•      Responding to linguistically 
       diverse populations

B)   Data Driven Instruction

•      Cycle of Improvement
•      Differentiated learning 
       paths
•      Intervention

C)   Curriculum Development

•      Curriculum ideologies
•      Understanding by Design 
•      Learning cycle

D)   Common Core

•      Literacy across the 
       curriculum
•      Developing Depth of 
       Knowledge (DOK)
•      Cognitive Engagement

E)   PUC Teacher Development 
       Framework

•      (3.1) Communicate learning 
       objective to students [3.1a/c]
•      (3.2) Facilitates Instructional 
       Cycle [3.2a/b]
•      (3.3) Implementation of 
       Instructional Strategies 
       [3.3b/c]
•      (3.4) Monitoring Student 
       learning during instruction 
       [3.4a]

A)   Culturally Responsive 
       Classrooms

•      Ethic of Care: (Noddings- 
       Modeling, Dialogue, 
       Practice, confirmation)
•      Academic identities 
       (Franquiz & Salazar) 
•      Critical Care (Antrop-
       Gonzalez & De Jesus)

B)   Positive Learning 
       Environment

•      (2.1) Create a classroom/
       community culture of 
       learning [2.1a]
•      (2.3) Establish a culture of 
       respect and rapport which 
       supports students’ 
       emotional safety [2.3a/b]

C)   Classroom Management 
       Strategies

•      (2.2) Manage student 
       behavior through clear 
       expectations and a balance 
       of positive reinforcement, 
       feedback, and redirection 
       [2.2a/b]
•      (2.4) Use smooth and 
       efficient routines, 
       procedures and transitions 
       to maintain instructional 
       momentum [2.4a]

D)   Connecting Belief Systems 
       to Implementation 

•      Aligning to PUC culture & 
       values

TEACHER 
IDENTITY PEDAGOGY CLASSROOM

CULTURE

RESIDENT CURRICULUM
PRO
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A)   Engagement vs. 
       Involvement
•      “Doing to and doing with”
•      Understanding the teacher 
       role
•      Creating meaningful 
       relationships

B)   Culture of trust and 
       communication
•      Building and actualizing a 
       culture of trust
•      (4.4a) Initiating 
       communication
•      (4.4b) Responsiveness to 
       parent inquiries and 
       communication

C)   Culturally responsive 
       partnerships
•      Understanding the 
       backgrounds and needs of 
       the community
•      (4.4c) Inclusion of the family 
       as a partner in learning 
       decisions
•      Empowering families to 
       advocate 

A)   Powerful Relationships and 
       Collaboration
•      Norms of Collaboration
•      Building rapport with 
       colleagues
•      Effective communication
•      Building community among 
       peers

B)   Critical Reflection
•      Reflection practitioner
•      Habits of a teacher scholar
•      Receiving feedback
•      Action research

C)   Systems and structure
•      Intro to ATP
•      Residency models
•      Gateways/expectations of 
       the program

D)   Living out and sharing our 
       vision
•      Empowering our residents
•      Advocacy for social justice

•      Learning walks 
•      Observation-video analysis
•      Co-planning & Co-teaching
•      Data analysis
•      Assessment design
•      Unit design
•      Intervention (small group, 
       after school, Saturday 
       school)
•      Reflective journaling
•      Role playing & practice
•      Consultancy protocols: 
       Problems of practice
•      Collaboration
•      Action Research

PARENT 
ENGAGEMENT

DEVELOPING 
THE PROFESSIONAL

MODALITIES FOR LEARNING: 
CONNECTING THEORY 

TO PRACTICE

RESIDENT CURRICULUM
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July

Program Milestones:

Learning Experiences and Focus 
Areas:

   ATP Jump Start: Vision 
      for Social Justice, 
      Opportunity Gaps, 
      Culturally Responsive 
      Pedagogy
  Study for CSET
  PUC Brave Training

August

Program Milestones:

Learning Experiences and Focus 
Areas:

  New Teacher Learning Lab
  Site Days 
  Co-create with mentor: 
      Family Engagement Plan 
      & Routines, Rituals, and 
      Artifacts

September

Program Milestones:

Learning Experiences and Focus 
Areas:

  Domain 2 - Creating 
      Classroom Routines/
      Rituals/Artifacts
  Building Relationships 
      with students, parents, and 
      colleagues
  Co-teaching: One teach, 
      one observe (collect data) 
  APK/Opening of Learning 
     Cycle or Lesson

October

Program Milestones:

  One day takeover 

Learning Experiences and Focus 
Areas:

  Domain 2 - Supporting and 
      Maintaining Classroom 
      Routines/Rituals/Artifacts
  Culturally Responsive 
      Pedagogy
  Co-teaching: One teach, 
      one drift (strategic 
      one-on-one)
  EPK, Application, and 
      Reflection of Learning 
      Cycle

November

Program Milestones: 

  Two day take over

Program Experiences: 

  Lesson planning feedback
  Making accommodations
  Collaboration Meeting
  Co-planning

December

Program Milestones:

  Winter Practicum - “Take 
      Over Week I”

Program Experiences:

  Prep for take over week
  Co-planning
  Execute take over week-
      resident is responsible for 
      whole week
  Reflection and Debrief
  Identify Growth Goal 
      Indicators

GENERAL ED MILESTONES
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January

Program Milestones:

   Growth Goal Plans
   Engagement vs. 
      Compliance

Learning experiences and focus 
areas:

   Understanding by 
      Design-Backwards design
   Rigorous Learning 
      Objectives
   Planning for cognitive 
      engagement

February

Program Milestones:

   Mini-unit plan
   Resumes and interviews
   Teach two cohorts-for 
      whole week
   Family Support Team 
      Meeting (FST)

Learning experiences and focus 
areas:

   Data collection and analysis
   Creating intervention 
      mini-unit plan (UBD)
   Prepare for hiring season 
      (resumes, mock interviews, 
      writing samples, demo 
      lessons, etc.)
   Prepare and co-facilitate 
      FST 
   Effective Communication

March

Program Milestones:

   Three day takeover
   Small group intervention 
      cycles 
   Parent Engagement 

Learning experiences and focus 
areas: 

   Planning and teaching: 3 
      days in a row (focus on 
      progression of lessons)
   Engage with parents of 
      students in intervention
   Execute intervention cycle
   Instructional Strategies 
      for Engagement

April

Program Milestones:

   Spring Practicum: “Take 
      Over Week II”

Learning experiences and focus 
areas:

   Plan all lessons for take 
      over week
   Debrief take over lesson
   Instructional Strategies 
      for Engagement
   Lesson plan feedback 
      protocols

May

Program Milestones:

   Unit planning
   Scope and sequence

Learning experiences and focus 
areas:

   Unit planning for next 
      year
   Co-teaching: Alternative 
      Teaching and Team 
      Teaching

June

Program Milestones:

   Summative Conferences

Learning experiences and focus 
areas:

   Collect evidence on 
      growth goals and hold 
      summative conference
   Data collection: 
      Transition to new school 
      site

GENERAL ED MILESTONES
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1.1 Establish standards-based learning objectives and 
      assessments

1.2 Organize instructional plans to promote standards-based, 
      cognitively engaging learning for students

1.3 Use student data to guide planning

1.4 Use knowledge of subject matter content and learning 
      processes to plan for student learning

1.5 Design assessments to ensure student mastery

Domain 1: Data-Driven Planning and Assessment

Standard Indicator

A) Selection of learning objectives

B) Measurability of learning objective(s) through lesson 
     assessment

A) Designing and sequencing of learning experiences

B) Creating cognitively engaging learning 
     experiences for students

A) Lesson design guided by data

A) Knowledge of subject matter to identify pre-requisite 
     knowledge

B) Addresses common content misconception(s) 

A) Selection and progression of assessments

B) Planned response to assessment data

C) Planned Self-Monitoring

2.1 Create a classroom/community culture of learning

2.2 Manage student behavior through clear expectations and a 
      balance of positive reinforcement, feedback, and redirection

2.3 Establish a culture of respect and rapport which supports 
      students’ emotional safety

2.4 Use smooth and efficient routines, procedures, and 
      transitions to maintain instructional momentum

Domain 2: Classroom Learning Environment

Standard Indicator

A) Value of effort and challenge

A) Behavioral expectations

B) Response to behavior

A) Interactions between teachers and students

B) Students interactions with each other

A) Routines, procedures, and transitions

3.3 Implementation of instructional strategies

A) Questioning

B) Academic discourse

C) Group structures

D) Resources and instructional materials

3.1 Communicate learning objectives to students

3.2 Facilitates lesson

Domain 3: Instruction

Standard Indicator

A) Communication of the learning objective(s) of the lesson

B) Connections to prior and future learning experiences

C) Criteria for success

A) Lesson structure

B) Cognitive level of student learning experiences

PUC TEACHER DEVELOPMENT FRAMEWORK
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3.4 Monitoring student learning during instruction

Domain 3: Instruction

Standard Indicator

A) Checking for understanding and adjusting instruction

B) Feedback to students

C) Self-monitoring

4.1 Engage in critical reflection, constantly revising practice to 
      increase effectiveness

4.2 Engage in collaborative relationships with peers to learn  
      and share best practices and ensure continuity in student 
      learning

4.3 Uphold and exhibit the PUC norms and expectations

4.4 Engage in collaborative relationships with families to 
      support their child’s success and college readiness

Domain 4: Professional Contributions

Standard Indicator

A) Accuracy

B) Use in future planning

A) Participation in a professional community

B) Professional development

C) Shared commitment

A) Norms described by school/PUC handbooks

A) Initiating communication

B) Responsiveness to parent inquiries and communication

C) Inclusion of the family as a partner in learning decisions 

4.5 Actively participate in school community activities A) Participation in school activities

PUC teachers are 
exceptional and our 
students require the 

very best as they 
prepare for college.  

How do these qualities 
align to our framework?  
Which will help you be 

your best?

PUC TEACHER DEVELOPMENT FRAMEWORK
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1.1
Establish 
standards-based 
learning objectives 
and assessments

Domain 1: Data-Driven Planning and Assessment

Standard Indicators

A) Selection of learn-
ing objective(s)

B) Measurability of 
learning objective(s) 
through lesson assess-
ment

Level I Level II

Learning objective(s) is 
missing either a 
specific level of 
cognition or content. 
OR 
Learning objective(s) 
is misaligned or only 
partially aligned 
with progress toward 
mastery of content 
standards.

Lesson assessment 
measures the 
independent mastery 
of the learning 
objective(s). 
AND
Lesson assessment 
includes general 
criteria (quantitative or 
qualitative) for 
measuring success. 

Level III Level IV

All of level 3 and...
Teacher creates 
secondary learning 
objective(s) that aligns 
to differentiated 
learning activities to 
meet the identified 
needs of individuals or 
subgroups of students.

. All of level 3 and... 
Lesson assessment(s) 
includes opportunity 
for student choice.  
OR 
Lesson assessment(s) 
includes opportunity 
for differentiated 
outputs.  
OR 
Lesson assessment 
measures mastery of 
learning objective(s) 
through multiple 
methods. 

Learning objective(s) 
is missing a specific 
level of cognition or 
content. 
AND 
Learning objective(s) is 
misaligned with progress 
toward mastery of 
content standards.

Lesson assessment 
does not measure 
the independent 
mastery of the learning 
objective(s).

Learning objective(s) 
includes both a specific 
level of cognition and 
content. 
AND 
Learning objective(s) is 
aligned to and 
progresses toward 
mastery of content 
standards.

Lesson assessment 
measures the 
independent mastery 
of the learning 
objective(s). 
AND
Lesson assessment 
includes specific 
criteria (quantitative or 
qualitative) for 
measuring success. 

1.2
Organize 
instructional 
plans to promote 
standards-based, 
cognitively 
engaging learning 
for students

A) Designing and 
sequencing of learning 
experiences

B) Creating cognitively 
engaging learning 
experiences for 
students

The design of the 
learning experiences 
is not aligned to the 
learning objective(s).
OR 
Learning experi-
ences are either not 
sequenced or not timed 
to enable students to 
demonstrate 
independent mastery 
of the learning 
objective(s) through 
the appropriate release 
of responsibility.

The teacher designs 
each learning 
experience with 
appropriate support, 
but inconsistently 
plans cognitively 
engaging learning 
experiences 
throughout the lesson 
cycle.
OR 
Instructional plans 
include cognitively 
engaging learning 
experiences through-
out the lesson cycle, 
but inconsistently 
include appropriate 
support so that all 
students can access the 
content of the lesson.

All of level 3 and...
The timing or se-
quence of the learning 
experiences is 
differentiated for 
individual students or 
subgroups of students.
OR 
The design of the 
learning experiences 
offers students choice 
in time or sequence of 
learning experiences.

All of level 3 and...
Teacher designs 
differentiated learning 
experiences for 
individual students or 
subgroups of students.
OR 
Teacher structures 
lesson to offer students 
choice of learning 
experiences to enhance 
cognitive engagement. 

The design of the 
learning experiences 
is not aligned to the 
learning objective(s). 
AND 
Learning 
experiences are either 
not sequenced or not 
timed to enable
students to 
demonstrate 
independent mastery 
of the learning 
objective(s) through 
the appropriate release 
of responsibility.

Instructional plans do 
not provide 
opportunity for 
cognitively engaging 
learning experiences 
throughout the lesson. 
OR 
The instructional 
plans do not include 
appropriate support so 
that all students can 
access the content of 
the lesson. 

The design of the 
learning experiences is 
aligned to the learning 
objective(s). 
AND 
The design of the 
learning experiences 
is sequenced and 
timed to enable all 
students to 
demonstrate 
independent mastery 
of the learning 
objective(s) through 
the appropriate release 
of responsibility.

Instructional plans 
include cognitively 
engaging learning 
experiences 
throughout the 
lesson cycle.
AND 
Teacher designs each 
learning experience 
with appropriate 
support so that all 
students can access the 
content of the lesson.

PUC TEACHER DEVELOPMENT FRAMEWORK
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1.3
Use student data to 
guide planning

Domain 1: Data-Driven Planning and Assessment

Standard Indicators

A) Lesson design 
guided by data

Level I Level II

The teacher cites 
multiple sources of 
data, but they are not 
relevant to the 
objective.
OR
The teacher cites 
multiple sources of 
data, but none of the 
sources are current and 
specific.
OR
Data is used to inform 
only content or 
instructional strategies.

Level III Level IV

All of Level 3 and…
The teacher plans 
differentiated learning 
experiences to meet 
the needs of individual 
students or subgroups 
of students based on 
cited data. 
OR
The teacher plans for 
students to use their 
own data to inform 
choice of learning 
experience.

The teacher does not 
cite data.
OR
Data is used to inform 
neither content nor 
instructional 
strategies.

The teacher cites 
multiple sources of 
data relevant to the 
objective including 
sources that are 
current and specific. 
AND
Data informs the 
content and 
instructional 
strategies to scaffold 
for individual students 
or subgroups of 
students. 

1.4
Use knowledge of 
subject matter 
content and 
learning processes 
to plan for student 
learning

A) Knowledge of 
subject matter to 
identify pre-requisite 
knowledge

B) Addresses 
common content 
misconception(s)

The teacher accurately 
identifies the 
prerequisite knowledge 
necessary to access the 
lesson, but does not 
include a strategy to 
activate prerequisite 
knowledge. 
OR
The teacher accurately 
identifies the 
prerequisite knowledge 
or skills necessary to 
access the lesson, but 
does not include an 
opportunity to address 
potential gaps.

The teacher anticipates 
common student 
content 
misconception(s) but 
does not include a 
strategy for addressing 
each misconception.

All of level 3 and...
The teacher designs 
differentiated learning 
experiences to address 
potential gaps for 
individual students or 
subgroups of students. 

All of level 3 and...
The teacher includes 
strategies that ensure 
students recognize and 
correct these 
misconceptions.
OR
The teacher includes 
multiple strategies for 
correcting the same 
misconceptions.

The teacher does not 
accurately identify the 
prerequisite knowledge 
necessary to access the 
lesson.

The teacher does not 
anticipate common 
student content 
misconception(s). 

The teacher accurately 
identifies the 
prerequisite knowledge 
necessary to access the 
lesson.
AND
The teacher includes 
an opportunity to 
activate prerequisite 
knowledge necessary 
to access the lesson. 
AND 
The teacher includes 
a strategy to address 
potential gaps in 
prerequisite knowledge 
or skills necessary to 
access the lesson

The teacher anticipates 
common student 
content 
misconception(s) 
that would inhibit the 
students’ ability to 
master the learning 
objective(s) and 
includes a strategy 
for addressing each 
misconception.

PUC TEACHER DEVELOPMENT FRAMEWORK
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1.5
Design 
assessments to 
ensure student 
mastery

Domain 1: Data-Driven Planning and Assessment

Standard Indicators

A) Selection and 
progression of 
assessments

B) Planned response to 
assessment data

Level I Level II

Checks for 
understanding are 
inconsistently aligned 
to the learning 
objective(s). 
OR 
Checks for 
understanding do not 
yield actionable data.
OR 
Checks for 
understanding are 
planned for a single 
component of the 
lesson.

The teacher 
inconsistently plans 
to adjust instruction 
based on the data from 
checks for 
understanding.

Level III Level IV

All of level 3 and… 
Checks for 
understanding are 
differentiated to yield 
actionable data about 
individual students or 
subgroups of students. 
OR
Teacher offers students 
choice of checks for 
understanding to 
enhance progress 
toward or beyond the 
learning objective(s).

All of level 3 and…
The teacher articulates 
how students will be 
involved in establishing 
next steps.

Checks for 
understanding are not 
aligned to the learning 
objective(s).
OR 
Checks for 
understanding are not 
planned.  

The teacher has not 
planned to adjust 
instruction based on 
the data from checks 
for understanding.

Different types of 
checks for 
understanding are 
selected to yield 
actionable data about 
progress towards 
mastery of the learning 
objective(s). 
AND
Checks for 
understanding are 
planned for different 
components of the 
lesson, progressing 
towards student 
mastery of the learning 
objective(s).

The teacher plans 
to adjust instruction 
based on the data from 
each check for 
understanding

C) Planned 
Self-Monitoring

The teacher plans 
self-monitoring to 
enable students to 
assess their academic 
skills or knowledge 
related to the learning 
objective(s), but self-
monitoring exercises 
lack specific criteria.

All of level 3 and ... 
The teacher plans 
differentiated self-
monitoring to meet 
the needs of individual 
students or subgroups 
of students.  
OR
The teacher plans for 
students to specifically 
identify further steps 
in learning. 

The teacher does not 
plan student self-
monitoring.
OR 
The teacher plans self-
monitoring that does 
not assess academic 
skills or knowledge 
related to the learning 
objective(s). 

The teacher plans 
self-monitoring with 
specific criteria to 
enable students to 
assess their academic 
skills or knowledge 
related to the learning 
objective(s).

PUC TEACHER DEVELOPMENT FRAMEWORK
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2.1
Creates a 
classroom/
community culture 
of learning 

Domain 2: The Classroom Learning Environment

Standard Indicators

A) Value of effort and 
challenge

Level I Level II

The teacher’s words 
and actions emphasize 
compliance and 
completion of work. 
Students seek to 
complete tasks without 
consistent focus on 
learning or persistence 
toward quality work.

Level III Level IV

All of level 3 and...
Students assume 
responsibility or take 
initiative for producing 
high quality work, 
holding themselves, 
and each other, to high 
standards of 
performance.

The teacher’s words 
and actions provide 
little or no 
encouragement for 
academic learning or 
convey low expecta-
tions for student 
effort. Students do not 
consistently persist in 
completing assigned 
work.

The teacher’s words 
and actions promote 
belief in student ability 
and high expectations 
for student effort. 
Students consistently 
expend effort to learn 
and persist in 
producing high 
quality work.

2.2
Manage student 
behavior through 
clear expectations 
and a balance of 
positive 
reinforcement, 
feedback, and 
redirection

A) Behavioral 
expectations

B) Response to 
behavior

The teacher 
inconsistently 
communicates 
standards for student 
behavior.
OR 
Student behavior 
inconsistently 
contributes to an 
academic 
environment.

The teacher’s verbal or 
non-verbal response 
to student behavior is 
inconsistent. 
OR 
Teacher’s verbal or 
non-verbal response is 
focused on the 
whole-class. 
OR 
Teacher emphasizes 
consequences over 
positive reinforcement.

The teacher has 
established clear, high 
standards for student 
behavior. 
Without being 
prompted, students 
articulate or 
demonstrate high 
behavioral 
expectations that 
support the 
classroom’s 
academic 
environment.

Classroom exhibits 
minimal need for 
teachers or students 
to redirect negative 
behavior. 
OR     
Students appropriately 
respond to, redirect, 
provide feedback, 
or provide positive 
reinforcement to each 
other’s behavior.

It is evident that the 
teacher did not teach 
standards for student 
behavior.
OR 
Student behavior does 
not contribute to an 
academic environment.

The teacher does not 
respond to misbehavior 
when necessary, or the 
response is repressive 
or disrespectful of 
student dignity.

The teacher 
consistently 
communicates clear, 
high standards for 
student behavior.
AND 
Student behavior 
consistently 
contributes to an 
academic 
environment.

The teacher’s verbal or 
non-verbal response 
to student behavior is 
consistent, respectful, 
proactive, and includes 
redirection, feedback 
or positive 
reinforcement to 
specific students.
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2.3
Establish a culture 
of respect and 
rapport which 
supports students’ 
emotional safety

Domain 2: The Classroom Learning Environment

Standard Indicators

A) Interactions 
between teachers and 
students

Level I Level II

The teacher’s 
interactions with 
students inconsistently 
demonstrate respect 
and positivity, are 
inconsistently 
appropriate for the age 
and needs of students, 
or inconsistently 
support student 
growth.
OR 
Students inconsistently 
exhibit respect for the 
teacher.

Level III Level IV

All of level 3 and… 
The teacher’s 
interactions 
demonstrate a 
positive rapport 
with individual 
students.

The teacher’s 
interactions with some 
students are negative, 
demeaning, or 
inappropriate to the 
age and needs of the 
students in the class. 
OR 
Students exhibit 
disrespect for the 
teacher.

The teacher’s 
interactions with 
students are respectful, 
positive, and 
appropriate for the 
age and needs of the 
students and support 
student growth. 
AND 
Students exhibit 
respect for the teacher.

2.4 
Use smooth and 
efficient routines, 
procedures, and 
transitions to 
maintain 
instructional 
momentum

B) Students 
interactions with 
each other

A) Routines, 
procedures, and 
transitions

Student interactions 
are generally polite 
and respectful, but 
students do not 
support each other’s 
learning.

The teacher has 
established some 
routines, procedures, 
and transitions; 
however, some may be 
missing or 
inconsistently 
implemented, resulting 
in the loss of 
instructional time.

All of level 3 and...
Students encourage 
each other individually.

All of level 3 and... 
With minimal 
prompting, students 
effectively execute 
some routines, 
procedures, and 
transitions.

Student interactions 
are impolite and 
disrespectful, which 
interferes with learning 
for some students.

The teacher has not 
established or does not 
implement routines, 
procedures, and 
transitions, resulting 
in a loss of 
instructional time.

Student interactions 
are polite and 
respectful, and 
students support each 
other’s learning.

The teacher has 
established and 
implements routines, 
procedures, and 
transitions that 
maximize instructional 
time.

3.1
Communicate 
learning objectives 
to students

A) Communication 
of the learning 
objective(s) of the 
lesson

The learning 
objective(s) 
is communicated but 
not referred to through-
out the lesson. 
OR 
Students cannot 
articulate the learning 
objective(s).

All of level 3 and...
Students are able 
to articulate the 
relevance of the 
learning objective(s) 
within or outside of the 
discipline.

The learning 
objective(s) is not 
communicated.
OR
The learning 
objective(s) is unclear. 

The learning 
objective(s) is commu-
nicated and referred to 
throughout the lesson. 
AND
Students are able to 
articulate the learning 
objective(s). 

B) Connections to prior 
and future learning 
experiences

The teacher makes 
connections between 
the current learning 
objective(s) and the 
students’ prior or 
future learning.
OR 
The teacher makes 
connections to prior 
and future learning but 
the connections are 
vague or are primarily 
based on connections 
to assessments and 
grades.

The teacher facilitates 
as students build 
connections between 
the current learning 
objective(s) and their 
prior and future 
learning to further 
student understanding 
of the content material.

The teacher does not 
make connections 
between current 
learning objective(s) 
and the students’ prior 
or future learning.

The teacher makes 
connections between 
the current learning 
objective(s) and the 
students’ prior and fu-
ture learning to further 
student understanding 
of the content material.
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3.1
Communicate 
learning objectives 
to students

Domain 3: Instruction

Standard Indicators Level I Level II Level III Level IV

3.2
Facilitates Lesson

C) Criteria for success

A) Lesson structure

The teacher 
communicates general 
criteria for successfully 
demonstrating 
attainment of the 
learning objective(s).
OR
The teacher 
communicates specific 
criteria for successfully 
demonstrating 
attainment of the 
learning objective(s), 
but students are only 
able to articulate 
general criteria for 
successfully 
demonstrating 
attainment of the 
learning objective(s).

The teacher facilitates 
a lesson that is 
inappropriately 
sequenced or timed.
OR 
The teacher does not 
execute a lesson that 
appropriately releases 
responsibility

All of level 3 and...
The teacher solicits 
student discussion to 
define or affirm the 
criteria for successfully 
demonstrating 
attainment of the 
learning objective(s).

All of level 3 and… 
Teacher facilitates 
differentiated timing 
or sequencing of 
lesson for individual 
students or subgroups 
of students.
OR 
Teacher offers student 
choice of timing or 
sequencing of the 
lesson.

The teacher does not 
communicate criteria 
for successfully 
demonstrating 
attainment of the 
learning objective(s).  
OR 
Students are unable to 
articulate criteria for 
successfully 
demonstrating 
attainment of the 
learning objective(s).

The teacher facilitates 
a lesson that is 
inappropriately 
sequenced and timed. 
AND
The teacher does not 
execute a lesson that 
appropriately releases 
responsibility.   

The teacher 
communicates specific 
criteria for successfully 
demonstrating 
attainment of the 
learning objective(s). 
AND 
Students are able to 
articulate specific 
criteria for successfully 
demonstrating 
attainment of the 
learning objective(s).

The teacher facilitates 
an appropriately 
sequenced and timed 
lesson that 
appropriately releases 
responsibility so that 
students can 
independently 
master the learning 
objective(s).

B) Cognitive level 
of student learning 
experiences

Some learning 
experiences are 
cognitively engaging.
OR 
Some learning 
experiences match the 
level of rigor required 
to attain mastery of the 
learning objective(s).

All of level 3 and...
Learning experiences 
are differentiated for 
individual students or 
subgroups of students.
OR 
Teacher structures 
lesson to offer student 
choice of learning 
experiences to enhance 
cognitive engagement. 

Learning experiences 
are not cognitively 
engaging. 
OR 
Learning experiences 
do not match the level 
of rigor required to 
attain mastery of the 
learning objective(s).

Learning experiences 
throughout the lesson 
are cognitively 
engaging for all 
students. 
AND 
Learning experiences 
consistently match the 
level of rigor required 
to attain mastery of the 
learning objective(s).  
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3.3
Implementation 
of instructional 
strategies 

Domain 3: Instruction

Standard Indicators

A) Questioning

B) Academic discourse

Level I Level II

The teacher poses 
questions to a small 
number of students. 
OR 
The teacher 
inconsistently scaffolds 
questions toward 
cognitive challenge 
and mastery of the 
learning objective(s). 

The teacher facilitates 
conversations in 
whole class and small 
group discussions 
that inconsistently 
require students to use 
academic vocabulary, 
discuss academic 
ideas, and justify their 
reasoning. 
OR 
Academic discourse 
is limited to a small 
number of students.

Level III Level IV

All of Level 3 and… 
Students pose 
questions that require 
cognitive challenge. 
OR 
Students initiate 
questions to further 
their own or other 
students’ 
understanding of 
the content.

Students facilitate 
whole class or small 
group conversations 
and consistently use 
academic vocabulary, 
discuss academic 
ideas, and justify their 
reasoning.

The teacher poses few 
questions to students. 
OR 
The teacher does not 
scaffold questions 
toward cognitive 
challenge and mastery 
of the learning 
objective(s). 

The teacher does not 
require students to use 
academic vocabulary, 
discuss academic 
ideas, or justify their 
reasoning. 
OR 
The teacher provides 
minimal opportunities 
for student discussion.

The teacher poses 
questions to a wide 
range of students that 
are scaffolded toward 
cognitive challenge 
and mastery of the 
learning objective(s). 
AND 
The teacher uses 
strategies to enable 
students to correctly 
answer questions and 
extend or justify their 
thinking. 

The teacher facilitates 
conversations in 
whole class or small 
group discussions that 
require all students 
to consistently use 
academic vocabulary, 
discuss academic 
ideas, and justify their 
reasoning.

C) Group structures

D) Resources and in-
structional materials

The structure and size 
of grouping 
arrangements 
inconsistently move 
students toward 
mastery of the learning 
objective(s).
OR 
Teacher facilitation 
inconsistently supports 
active student 
participation 
throughout all group 
structures.

Resources and 
instructional materials 
are partially suitable to 
the lesson objective(s).  
Resources and 
materials only partially 
promote cognitive 
engagement.

All of level 3 and... 
Students support 
each other to work 
through challenging 
activities and hold 
themselves and each 
other accountable for 
individual or group 
work that leads to 
mastery of the learning 
objective(s).

All of level 3 and...
Resources and 
instructional materials 
facilitate differentiation 
or choice of learning 
experiences for 
individual students or 
subgroups of students.

The structure and 
size of grouping 
arrangements do not 
move students toward 
mastery of the learning 
objective(s).
OR
Teacher does not 
actively facilitate or 
monitor student par-
ticipation during group 
structures.

Resources and 
instructional materials 
are unsuitable to the 
lesson objective(s), 
distract from or 
interfere with student 
learning, or do not 
promote cognitive 
engagement.

The structure and 
size of grouping 
arrangements move 
students toward 
mastery of the learning 
objective(s).
AND 
Teacher 
facilitation supports 
active student 
participation 
throughout all 
group structures.

Resources and 
instructional materials 
are suitable to the 
lesson objective(s), 
support attainment 
of the learning 
objective(s), and 
require cognitive 
engagement.
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3.4
Monitoring student 
learning during 
instruction

Domain 3: Instruction

Standard Indicators

A) Checking for 
understanding and 
adjusting instruction

B) Feedback to 
students

Level I Level II

The teacher 
inconsistently checks 
for understanding on 
students’ progress 
toward mastery of the 
learning objective. 
OR
The teacher adjusts 
instruction 
ineffectively or 
inconsistently. 

The teacher provides 
feedback but not 
throughout the lesson.
OR 
Feedback inconsistently 
advances students 
toward mastery of the 
learning objective(s).

Level III Level IV

All of level 3 and...
The teacher 
implements 
differentiated 
instruction and 
continued checks for 
understanding based 
on the progress of 
individual students 
or subgroups toward 
mastery of the learning 
objective(s).

All of level 3 and… 
Students provide 
specific academic 
feedback to one 
another.

The teacher does not 
check for students’ 
understanding during 
the lesson. 
OR 
The teacher does not 
adjust instruction 
based on the data.

The teacher does not 
provide feedback to 
students.
OR 
Feedback does not 
advance students 
toward mastery of the 
learning objective(s).

The teacher checks for 
understanding using 
different techniques 
throughout the lesson 
to yield actionable data 
on students’ progress 
toward mastery of the 
learning objective(s).
AND 
The teacher adjusts 
whole-class instruction 
based on the data to 
meet students’ learning 
needs as necessary.

The teacher provides 
feedback throughout 
the lesson that is 
specific and timely. 
AND 
Feedback consistently 
advances students 
toward mastery of the 
learning objective(s).

C) Self-monitoring

The teacher facilitates 
self-monitoring to 
enable students to 
assess their academic 
skills or knowledge 
related to the learning 
objective(s), but self-
monitoring exercises 
lack specific criteria.

All of level 3 and... 
The teacher facilitates 
differentiated self-
monitoring to meet 
the needs of individual 
students or subgroups 
of students.  
OR
Students specifically 
identify further steps 
in learning and explain 
how these steps 
develop the academic 
skills or knowledge 
related to the learning 
objective(s).

The teacher does not 
facilitate student self-
monitoring.
OR 
The teacher facilitates 
self-monitoring that 
does not assess 
academic skills or 
knowledge 
related to the 
learning objective(s).

The teacher facilitates 
self-monitoring with 
specific criteria to 
enable students to 
assess their academic 
skills or knowledge 
related to the learning 
objective(s).
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4.2
Engage in 
collaborative 
relationships with 
peers to learn and 
share best practices 
and ensure 
continuity in 
student learning

Domain 4: Professional Contributions

Standard Indicators

A) Participation in a 
professional 
community

B) Professional 
development

Level I Level II

The teacher 
participates in the 
professional 
community activities 
as required, 
maintaining cordial 
relationships with 
colleagues.

The teacher 
inconsistently applies 
learning gained from 
professional 
development 
activities or makes 
limited contributions 
to others or the 
profession.

Level III Level IV

The teacher makes a 
substantial 
contribution to the 
professional 
community by actively 
engaging in activities, 
promoting positive and 
professional 
relationships, and 
assuming appropriate 
leadership roles.

All of level 3 and… 
The teacher seeks 
additional learning 
opportunities based on 
individual need. The 
teacher initiates the 
sharing of expertise 
with others.

The teacher avoids 
participating in the 
professional 
community activities 
or has strained 
relationships with 
colleagues that 
negatively impact the 
learning community.

The teacher rarely 
applies learning 
gained from 
professional 
development activities 
or does not share 
knowledge with 
colleagues.

The teacher actively 
participates in the 
professional 
community activities, 
developing positive 
and productive 
professional 
relationships with 
colleagues.

The teacher 
strategically applies 
learning gained from 
professional 
development 
activities to practice.  
The teacher willingly 
shares expertise with 
others.

4.1
Engage in 
critical reflection, 
constantly revising 
practice to increase 
effectiveness

C) Shared commitment

A) Accuracy

The teacher adheres 
to shared agreements 
related to classroom 
expectations and 
instructional practices 
that support student 
learning.

The teacher has an 
accurate impression of 
the lesson’s 
effectiveness and 
success in meeting the 
instructional goals, but 
does not cite data to 
support the judgment.
OR
The teacher makes a 
somewhat accurate 
assessment of the 
effectiveness of 
specific learning 
experiences and 
strategies citing 
evidence to support 
judgments.

All of level 3 and… 
The teacher assumes 
a leadership role and 
encourages others to 
embrace the shared 
agreements.

All of level 3 and…
The teacher makes an 
accurate assessment of 
a lesson’s effectiveness 
and success in 
meeting the 
instructional needs 
of subgroups or 
individuals.

The teacher demon-
strates little 
commitment to 
supporting shared 
agreements related to 
classroom expectations 
and instructional 
practices that support 
student learning.

The teacher does not 
know the degree to 
which the lesson or its 
elements, was effective.

The teacher contributes 
to and actively endorses 
shared agreements 
related to classroom 
expectations and 
instructional practices 
that support student 
learning.

The teacher makes an 
accurate assessment of 
a lesson’s effectiveness 
and success in meeting 
the instructional goals, 
citing data to support 
the judgment.
AND
The teacher makes an 
accurate assessment 
of the effectiveness 
of specific learning 
experiences and 
strategies citing 
evidence to support 
judgments.

B) Use in future 
planning

The teacher makes 
only general sug-
gestions about how 
the lesson could be 
improved.
OR
The teacher makes 
specific suggestions 
about how the lesson 
could be improved, but 
does not address future 
instructional plans or 
specific instructional 
practices.

All of level 3 and… 
The teacher explains 
future plans for 
differentiated 
instruction based on 
results of this lesson.

The teacher does not 
make suggestions 
about how the lesson 
could be improved.

The teacher makes 
specific suggestions 
about how the lesson 
could be improved. 
AND
The teacher explains 
how the results of this 
lesson will inform next 
steps for instructional 
plans. 
 AND
The teacher explains 
how their specific 
instructional practices 
can be improved.
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4.5
Actively 
participate in 
school 
community 
activities

Domain 4: Professional Contributions

Standard Indicators

B) Responsiveness to 
parent inquiries and 
communication

C) Inclusion of the 
family as a partner in 
learning decisions

Level I Level II

The teacher responds 
to parent concerns 
inconsistently.  
Responses may lack 
in timeliness or 
sensitivity.

The teacher prescribes 
actions/strategies to 
support the student’s 
academic success and 
college-readiness or 
does not follow up with 
the family to measure 
success. 

Level III Level IV

The teacher responds 
to parent concerns 
in a timely manner 
and handles this 
communication with 
great professional and 
cultural sensitivity 
demonstrating strong 
rapport.

All of level 3 and… 
The teacher works 
proactively with the 
family. Students 
initiate the use of 
strategies with their 
parents.

The teacher does not 
respond to parent 
concerns in a timely or 
sensitive manner.

The teacher does not 
work with the family to 
define specific actions/
strategies to support 
the student’s success 
and college-readiness.

The teacher responds 
to parent concerns in 
a timely and sensitive 
manner.

The teacher works 
collaboratively with 
the family to define 
specific actions/
strategies to support 
the student’s academic 
success and college-
readiness and follows 
up with the family to 
ensure success.

4.3
Uphold and exhibit 
PUC norms and 
expectations

A) Participation in 
school activities

A) Norms described by 
school/PUC 
handbooks

The teacher 
inconsistently supports 
and participates in 
school community 
activities.

The teacher complies 
with school and PUC 
policies and timelines, 
meeting minimum 
expectations.

The teacher makes a 
substantial 
contribution to the 
school community by 
actively engaging in 
activities and 
assuming appropriate 
leadership roles.

All of level 3 and… 
The teacher assumes 
a leadership role and 
encourages others to 
support the policies 
and timelines.

The teacher’s 
participation in school 
community activities is 
minimal.

The teacher 
inconsistently 
complies with school 
and PUC policies and 
timelines.

The teacher actively 
supports and 
participates in school 
community activities.

The teacher fully 
supports and complies 
with school and PUC 
policies and timelines.

A) Initiating 
communication

The teacher adheres to 
the school’s required 
procedures for 
communicating with 
parents about students’ 
progress with an 
awareness of cultural 
norms.

The teacher promotes 
frequent two-way 
communication with 
parents to improve 
student learning.  
Students contribute to 
the design or 
communication of the 
system.

The teacher provides 
minimal 
information to parents 
about students’ 
progress or the 
communication is 
inappropriate to 
cultural norms.

The teacher initiates 
communication with 
parents about students’ 
progress on a regular 
basis with a respect for 
cultural norms.

4.4
Engage in 
collaborative 
relationships with 
families to support 
their child’s 
success and 
college-readiness
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I. Welcome/Celebrations (3 min.)

 a) Discuss positives of overall experience with take over week

II. Review TDS Framework (5 min.)

 a) Review Domain 2, Domain 3 (3.1a/c, 3.2a/b, 3.4a) and Domain 4 (4.1 a-c) to help frame 
  conversations
 b) Calibrate on what 1-4 mean on the rubric-What is the difference between a 2 and a 3?

III. Observation Reflection-Strengths (7 min.) 

 a) Teacher resident shares strengths from the lesson (focus on Domain 2)
 b) Mentor and program director share strengths from the lesson

IV. Review evidence record and scores (20 min.)

 a) Read through the evidence for each indicator
 b) Review scores and discuss rationale 

V. Review Recommendations and Identify Growth Goals (10 min.)

 a) Discuss recommendations and reflect on implications for practice
 b) Collaborate to identify 2-3 growth goals with some preliminary steps 
  (Resident will complete growth goal template at a later date)

VI. Reflect on Observation Cycle Process (5 min.) 

 a) Share opportunities for growth of the observation/debrief process

VII. Closing/Thank You

Total time: 50 min. 

 “Our mission is to ensure every student graduates from high school and is prepared for college success.” 

OBSERVATION DEBRIEF AGENDA
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INCLUSION MILESTONES 
AND LEARNING EXPERIENCES

July

Program Milestones:

Learning Experiences and Focus 
Areas:

   ATP Jump Start: Vision 
      for Social Justice, 
      Opportunity Gaps, 
      Culturally Responsive 
      Pedagogy
   Study for CSET
   PUC Brave Training

August

Program Milestones:

Learning Experiences and Focus 
Areas:

   New Teacher Learning 
      Lab
   Site Days 
   Co-create with mentor: 
      Family Engagement Plan 
      & Routines, Rituals, and 
      Artifacts

September

Program Milestones:

Learning Experiences and Focus 
Areas:

   Domain 2 - Supporting 
      and Maintaining 
      Classroom Routines/
      Rituals/Artifacts
   Building Relationships 
      with students, parents, 
      and colleagues
   Co-teaching: One teach, 
      one observe (collect data) 
   APK/Opening of 
      Learning Cycle or Lesson

October

Program Milestones:

   PUC Compliance Review 
       (formative)

Learning experiences and focus 
areas:

   Domain 2 - Supporting 
       and Maintaining 
       Classroom Routines/
       Rituals/Artifacts
   Building Relationships 
       with students, parents, 
       and colleagues
   Co-teaching: One teach, 
       one drift (strategic one-
       on-one)

November

Program Milestones: 

   Domain 1 - Baseline (co-
       create one lesson plan) -
       connected to Sascha

Program Experiences: 

   One day a week shadow 
       Inclusion Specialist-
       Provide services/
       compliance
   Co-teaching: One teach, 
       one drift (strategic one-on-
       one), Intro to Station 
       Teaching (focus on 
       application)
   Making accommodations
   Collaboration Meeting

December

Program Milestones:

   Data analysis
   Planning for Intervention

Program Experiences:

   Administering 
       assessments (small group/
       individual testing)
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January

Program Milestones:

   Winter Practicum: “A Week 
       of the life of an Inclusion 
       Specialist”
       Includes: Co-teaching, 
       Provision of Services, 
       Collaborative Meeting, FST 
       (parent/student meeting)
       **Relationships need to be 
       measured

Learning experiences and focus 
areas:

   Preparing and scheduling for 
       Winter Practicum
   Using data to write strong 
       PLP’s

February

Program Milestones:

   Small group intervention 
       cycles 

Learning experiences and focus 
areas:

   Using PLP’s to write IEP 
       goals
   Checklist for compliance (for 
       LMU status and intern 
       credential)
   Co-teaching: Small group 
       instruction, station teaching 
       and parallel teaching

March

Program Milestones:

   Developing strong present 
       levels of performance and 
       IEP goals

Learning experiences and focus 
areas: 

   Prepare for hiring season  
       (resumes, interviews, writing 
       samples, demo lessons, etc.)
   Co-teaching: 3 days in a row 
       (focus on progression of 
       lessons)
   Formal Assessment 
       Administration

April

Program Milestones:

   Mock IEP (facilitated by 
       resident)
   Co-administer 
       Assessment (Woodcock 
       Johnson) 
   PUC Compliance Review

Learning experiences and focus 
areas:

   Co-teaching: Alternative 
       Teaching and Team 
       Teaching 

May

Program Milestones:

   Spring Practicum 
       Window: “A Week in the 
       Life of an Inclusion 
       Specialist”
       Includes: Co-teaching, 
       Provision of Services, 
       Collaborative Meeting, 
       FST (parent/
       student meeting)

Learning experiences and focus 
areas:

   Co-teaching: Alternative 
       Teaching and Team 
       Teaching
   Designing PD

June

Program Milestones:

   PD Planning and 
       Facilitation 

Learning experiences and focus 
areas:

   Student/parent 
       conferences
   Data collection: 
       Transition to new school 
       site

INCLUSION MILESTONES 
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Domain 1: Data-Driven Planning and Assessment

Standards Indicators

2.1 Meet the requirements of Modified Consent Decree (MCD) 
school level plan.

2.2 Participate in District Validation Review (DVR), yearly 
school district visits, and charter renewal visits.

2.3 Complete IEP and related documents on time and with 
accuracy.

2.4 Facilitate the completion of all IEP-related assessments.

Domain 2: Compliance

Standards Indicators

A) MCD compliance

A) Preparation

B) Interactions with reviewers

A) Adherence to timelines

B) Accuracy

A) Assessment plan

2.5 Complete all follow-up activities after an IEP is signed and 
locked.

2.6 Manage the process and documentation of inclusion with 
IEP and Inclusion Specialist Tracker process within the legal 
time frames.

2.7 Implement a system to organize student instructional data 
to monitor growth and support weekly planning.

2.8 Facilitate IEP meetings efficiently and within legal 
guidelines.

A) Time specific action items

B) Non-time specific action items

A) Use of the tracker

A) Filing system

B) Anecdotal record system

A) Organization

B) Interactions with IEP team members

C) IEP elements

1.1 Use assessment data to select academic and behavior 
intervention strategies for individual and group instruction/
support and to monitor IEP goals.

1.2 Collaborate with general education teachers to ensure that 
all students have access to the curriculum.

1.3 Adapt general education materials to ensure access to 
general education curriculum.

1.4 Create inclusion schedule including general education and 
intervention support.

A) Selection of assessment data sources

A) Structure and documentation

A) Cognitively engaging, need-based interventions and 
learning experiences are planned

A) Design of schedule

B) Alignment of intervention strategies

B) Active reciprocal participation

C) Consistent follow-through

B) Communication with other assessors

C) Use of systems
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Domain 3: Instruction & Intervention

Standards Indicators

4.1 Engage in critical reflection, constantly revising practice to 
increase effectiveness

4.2 Engage in collaborative relationships with peers to learn 
and share best practices and ensure continuity in student 
learning

4.3 Uphold and exhibit the PUC norms and expectations

4.4 Engage in collaborative relationships with families to 
support their child’s success and college readiness

Domain 4: Professional Contributions

Standards Indicators

A) Accuracy

A) Participation in a professional community

B) Professional development

A) Norms described by school/PUC handbooks

A) Initiating communication

4.5 Actively participate in school community activities A) Participation in school activities

3.1 Engage with the general education teacher to manage 
student behavior.

3.2 Provide classroom instruction and support to meet 
co-planning and IEP goals.

3.3 Utilize adapted general education materials when working 
with students to ensure access to general education 
curriculum.

3.4 Implement school-wide instructional expectations when 
working with students.

A) Implementation of behavior support plans

A) Interactions between inclusion specialist and general 
education teachers

A) Implements cognitively engaging, need-based 
interventions and learning experiences

A) Use of common strategies and language

B) Response to behavior

B) Classroom interventions

C) Interactions between Inclusion Specialist and students

B) Responsiveness to parent inquiries and communication

3.5 Follow inclusion schedule including general education and 
intervention support. A) Implementation of inclusion schedule

B) Use in future planning

C) Shared commitment

C) Inclusion of the family as a partner in learning decisions 
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1.1 Use assessment 
data to select aca-
demic and behavior 
intervention 
strategies for 
individual and 
group instruction/
support and to 
monitor IEP goals.

Domain 1: Data-Driven Planning and Assessment

Standard Indicators

A) Selection of 
assessment data 
sources

B) Alignment of 
intervention strategies

Level I Level II

Uses multiple data 
sources but may not 
include both formal 
and informal.

Bases strategy 
selection on data but 
does not make plans 
to adjust the approach 
if desired impact is not 
achieved.

Level III Level IV

All of Level 3 and...
Designs assessments 
in order to fill any data 
gaps.

Multiple strategies 
based on data are 
identified prior to 
working with students 
so teacher may make 
immediate adjustments 
to instruction to ensure 
student success.

Data sources used are 
limited to the IEP.

There is little evidence 
that strategy selection 
is based on data.

Uses a variety of 
formal and informal 
data sources including 
observational data.

Bases strategy selec-
tion on data and 
gathers additional data 
to modify/adjust 
strategy selection to 
ensure student success.

1.2 Collaborate with 
general education 
teachers to ensure 
that all students 
have access to the 
curriculum.

A) Structure and 
documentation

B) Active reciprocal 
participation

Participates in all 
scheduled 
collaboration meetings 
(minimum twice 
monthly) with 
general education 
teachers. Collaboration 
meetings may lack 
consistency in terms 
of structure, agenda, 
goals, and 
documentation.

Collaboration meet-
ings lack equal 
participation/
contributions from all 
team members.  Clear 
action steps are not 
agreed upon by all 
team members.

All of Level 3 and...
Augments existing 
collaboration 
structure/practices 
based on the needs 
of the site.

All of Level 3 and...
Outcomes of the 
collaboration meetings 
include co-planning/
co-delivery of lessons.

Participation in 
collaboration meetings 
is unscheduled or 
irregular. 
OR
Collaboration 
meetings have no 
predictable structure, 
agenda, or goals.
OR
Meetings are not 
documented.

Collaboration meeting 
is focused on data 
collection only.
OR
Individual members 
dominate the meeting.

Participates in all 
scheduled 
collaboration 
meetings (minimum 
twice monthly) with 
general education 
teachers. 
AND 
Facilitates 
collaboration meetings 
effectively in terms 
of structure, agenda, 
goals, and 
documentation.

Facilitates col-
laboration meetings 
to ensure that all team 
members contribute 
equally.  Clear action 
steps are agreed upon 
by all team members.

C) Consistent follow-
through

Inconsistently follows 
up on action items 
from each meeting. OR
Does not always 
document the results 
of these actions during 
the next collaboration 
meeting.

All of Level 3 and...
Takes steps beyond 
what was agreed upon 
in service of student 
and teacher success. 

Rarely or never follows 
up on action items 
from each meeting.

Consistently follows 
up on action items 
from each meeting and 
documents the results 
of these actions during 
the next collaboration 
meeting. 
AND
Directs all team 
members to reflect on 
the efficacy of action 
steps.
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Domain 1: Data-Driven Planning and Assessment

Standard Indicators Level I Level II Level III Level IV

1.3 Adapt general 
education materials 
to ensure access to 
general education 
curriculum.

A) Cognitively 
engaging, need-based 
interventions and 
learning experiences 
are planned

Adaptations lack 
some of the criteria 
described in Level 3.

All of Level 3 and...
Adaptations ensure 
students construct 
knowledge to achieve 
or exceed mastery of 
the grade level 
learning targets.

Adaptations lack 
most of the criteria 
described in Level 3.

Plans standards-based 
curriculum adaptations 
to support students in 
meeting grade level 
learning targets.
AND
Adaptations are 
cognitively engaging.
AND
Adaptations are 
clearly aligned with 
individual students’ 
assessed needs and 
IEP accommodations 
and goals.

1.4 Create inclusion 
schedule including 
general education 
and intervention 
support.

A) Design of Schedule

Creates an inclusion 
schedule that provides 
required services in 
compliance with IEPs 
and special education 
law but is not realistic 
or manageable.

All of Level 3 and...
Creates the schedule 
with significant input 
from the general 
education teachers. 
OR
The schedule 
maximizes co-teaching 
opportunities.

Does not create a 
formal inclusion 
schedule. 
OR
Inclusion schedule 
does not provide 
required services in 
compliance with IEPs 
and special education 
law.

Creates a manageable 
and realistic inclusion 
schedule that provides 
required services in 
compliance with IEPs 
and special education 
law.
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Domain 2: Compliance

Standard Indicators Level I Level II Level III Level IV

2.1 Meet the 
requirements of 
Modified Consent 
Decree (MCD) 
school level plan.

A) MCD Compliance

Understands the 
Modified Consent 
Decree but is not aware 
of the specific areas of 
strength and growth on 
their campus.

All of Level 3 and...
Communicates 
findings of the 
Modified Consent 
Decree with staff.  
When convened, the 
Inclusion Specialist 
proactively 
collaborates with 
school and district 
personnel to bring/
keep the school in full 
compliance.

Does not understand 
the requirements as 
outlined in the MCD.

Understands the 
Modified Consent 
Decree and is aware 
of the specific areas of 
strength and growth 
on their campus. When 
convened, participates 
on the Modified 
Consent Decree Team.

2.2 Participate in 
District Validation 
Review (DVR), 
yearly school 
district visits, and 
charter renewal 
visits.

(Inclusion Teachers 
can only be held 
accountable for 
portions of the 
processes that are 
directly related to 
Special Education)

A) Preparation

Adequately prepares 
for meetings but 
significant assistance 
is required from an 
administrator or 
experienced Inclusion 
Specialist to complete 
preparation.
OR
Inclusion Specialist is 
somewhat unprepared 
for meetings.

All of Level 3 and...
Mentors other 
Inclusion Specialists 
in their preparation. 
OR
Educates all 
stakeholders regarding 
processes in advance.

Inclusion Specialist is 
largely unprepared for 
meetings.

Adequately prepares 
for meetings. Minimal 
assistance is required 
from an 
administrator or 
experienced Inclusion 
Specialist to complete 
preparation.

B) Interactions with 
reviewers

Generally provides 
accurate information 
and explanations in 
review meetings but 
requires extensive 
input from 
administrator or 
experienced Inclusion 
Specialist.

All of Level 3 and...
Appropriately leads 
the process.

Unable to explain 
information or gives 
inaccurate 
information during 
review meetings.

Provides accurate 
information and 
explanations in review 
meetings with minimal 
input from 
administrator or 
experienced Inclusion 
Specialist.

2.3 Complete IEP 
and related 
documents on 
time and with 
accuracy.

A) Adherence to 
timelines

Meets most legal 
timeline requirements 
for IEP process and 
documentation.

All of Level 3 and...
Creates a long-range 
planning process to 
track timelines and 
proactively 
communicate timelines 
to other stakeholders.

Misses many legal 
timeline requirements 
for IEP process and 
documentation.

Meets all legal timeline 
requirements for IEP 
process and 
documentation.

B) Accuracy

IEPs and reports may 
contain some errors 
and may compromise 
students’ services, 
confidentiality or 
compliance.

N/AConsistent errors 
in IEPs and reports 
compromise students’ 
services, 
confidentiality, or 
compliance.

IEPs and reports are 
free of significant 
errors and do not 
compromise students’ 
services, 
confidentiality, or 
compliance.
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Domain 2: Compliance

Standard Indicators Level I Level II Level III Level IV

2.4 Facilitate the 
completion of all 
IEP-related 
assessments.

A) Assessment Plan

Creates and 
implements an 
assessment plan within 
the legal timelines with 
parent approval. The 
plan may not be 
implemented 
effectively or the 
Inclusion Specialist 
may require significant 
support to complete 
implementation.

All of Level 3 and...
Reports exceed 
minimum standards 
and may include 
comparative historical 
data, resources, or 
support suggestions 
for parents.

Does not complete 
necessary 
documentation and 
assessment 
responsibilities.

Independently creates 
and implements an 
assessment plan within 
the legal timelines with 
parent approval. 
AND
Implements the 
plan with no missed 
timelines or significant 
errors in the report.

B) Communication 
with Other Assessors

Informs additional 
assessors of their 
assignments but may 
not communicate in 
a timely manner or 
ensure that assess-
ments are completed in 
accordance with legal 
timelines. 
OR
Shares results with 
stakeholders but not in 
a timely manner.

All of Level 3 and...
Communicates any 
specialized concerns 
in detail and facilitates 
completion of any 
additional, appropriate 
assessments.

Does not inform ad-
ditional assessors of 
their assignments.
OR
Does not share results 
with appropriate 
stakeholders prior to 
IEP meetings.

Informs additional 
assessors of their 
assignments (within 
five days of receiving 
signed assessment 
plan).  Makes 
appropriate Welligent 
access available.  
Follows up to ensure 
that assessments are 
completed in 
accordance with legal 
timelines. Shares 
results with 
stakeholders in a 
timely manner.

2.5 Complete 
all follow-up 
activities after an 
IEP is signed and 
locked.

A) Time Specific 
Action Items

Inclusion Specialist 
misses completing a 
few minor follow up 
items in a timely 
manner following an 
IEP.

N/AInclusion Specialist 
misses completing 
significant follow up 
items in a timely 
manner following an 
IEP.

Completes required 
follow up activities 
in a timely manner 
following an IEP and 
communicates with 
appropriate 
stakeholders when 
deadlines (with the 
exception of 
translation) 
cannot be met.

B) Non-time Specific 
Action Items

A few documents are 
missing or placed out 
of order. 
OR
When assistive 
technology devices are 
required, the Inclusion 
Specialist acquires 
them but does not 
guide teachers/
students in their use.

All of Level 3 and...
Empowers students 
to self-advocate by 
informing them about 
their disability, their 
rights, and their 
accommodations.

Many documents are 
missing or placed out 
of order. 
OR
Inconsistently arranges 
for all mandated 
supports and services.

Places original signed 
documents in green 
folder in CUM in an 
organized manner. 
AND
Acquires all mandated 
supports and services. 
When assistive 
technology devices are 
required, the Inclusion 
Specialist acquires 
them and guides 
teachers/students in 
their use.

2.6 Manage the 
process and 
documentation 
of inclusion with 
IEP and Inclusion 
Specialist Tracker 
process within the 
legal time frames.

A) Use of the Tracker

Enters service minutes 
in Inclusion Specialist 
tracker and monitors 
service provision by 
DIS service providers 
monthly.

N/ARarely enters service 
minutes in Inclusion 
Specialist tracker 
or does not monitor 
service provision by 
DIS providers.

Enters service minutes 
in Inclusion Specialist 
tracker and monitors 
service provision by 
DIS service providers 
weekly.
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Domain 2: Compliance

Standard Indicators Level I Level II Level III Level IV

2.7 Implement 
a system to 
organize student 
instructional data 
to monitor growth 
and support weekly 
planning.

A) Filing System

Establishes required 
filing system but does 
not maintain/update it 
regularly.

All of Level 3 and...
Inclusion Specialist 
helps improve the 
filing system.

Does not keep the 
required filing system.

Establishes required 
filing system and 
maintains/updates it 
regularly.

B) Anecdotal Record 
System

Inconsistently keeps 
anecdotal records on 
students with IEPs. OR
Anecdotal records are 
incomplete or 
un-objective.

All of Level 3 and...
Keeps anecdotal 
records on students 
without IEPs, as 
appropriate.

Does not keep 
anecdotal records on 
students with IEPs.

Consistently keeps 
complete and objective 
anecdotal records on 
students with IEPs.

C) Use of systems

Inconsistently uses 
systems to inform 
instruction and 
intervention decisions.

All of Level 3 and...
Seeks patterns within 
the systems to improve 
services.
AND
Uses those systems to 
collaborate with 
general education 
teachers to inform 
instruction and 
intervention decisions.

Systems are not used 
to inform instruction 
and intervention 
decisions.

Consistently uses 
systems to inform 
instruction and 
intervention decisions.

2.8 Facilitate IEP 
meetings efficiently 
and within legal 
guidelines.

A) Organization

All required 
participants attend.  
Facilitates an agenda 
that generally meets 
legal guidelines but 
may not complete 
meeting in a timely 
manner.

All of Level 3 and...
Informs all school 
personnel including 
external service 
providers of IEP 
content, potential 
discussion topics, 
and concerns prior to 
meeting.

Not all required 
participants attend. 
OR
Does not facilitate an 
agenda that generally 
meets legal guidelines 
or does not complete 
meeting in a timely 
manner.

All required partici-
pants attend.  
Facilitates an agenda 
that meets legal guide-
lines and completes 
meeting in a timely 
manner.

B) Interactions with 
IEP team members

Provides opportuni-
ties for interaction of 
team members but 
interaction may be 
inconsistent.  Uses 
professional jargon 
that curbs parent and 
student understanding.

All of Level 3 and...
The student actively 
interacts with team 
members and is 
comfortable to ask 
questions and state 
concerns.

Does not provide 
opportunities for equal 
interaction of team 
members in the IEP 
meeting. Needed 
translation is not 
provided or 
professional jargon 
inhibits parent and 
student understanding.

Facilitates interaction 
of team members.
AND
Creates an atmosphere 
where parents feel 
comfortable to ask 
questions and state 
concerns. AND
Uses parent- and 
student-friendly 
language, rather than 
professional jargon.

C) IEP elements

Most required 
brochures, pamphlets, 
and information are 
provided to parents 
but may not be in their 
preferred language.

All of Level 3 and...
Additional, non-
required information 
specific to the needs of 
the family is provided.

Appropriate brochures, 
pamphlets, and 
information are not 
provided.

All required brochures, 
pamphlets, and 
information are 
provided to parents 
in their preferred 
language.
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Domain 3: Instruction and Intervention

Standard Indicators Level I Level II Level III Level IV

3.1 Engage with the 
general education 
teacher to manage 
student behavior.

A) Behavior Support 
Plans

Informs general 
education teacher 
about Special 
Education behavior 
plans but may not 
work collaboratively 
to ensure these plans 
are integrated into the 
existing classroom 
routines and 
procedures.

Works collaboratively 
to create student 
investment and 
ownership of behavior 
expectations for 
students with behavior 
plans in their IEPs.

Does not inform all 
teachers about Special 
Education behavior 
plans.

Works collaboratively 
to integrate Special 
Education behavior 
plans into the existing 
classroom routines and 
procedures.

B) Response to 
behavior

Inconsistently provides 
student-specific 
redirection, feedback, 
and positive 
reinforcement around 
classroom 
expectations.
OR
Response patterns to 
inappropriate behavior 
are inequitable or 
focused solely on 
students with IEPS.

All of Level 3 and...
Collaborates with 
teacher and student 
beyond the classroom 
to address patterns in 
inappropriate 
classroom 
behavior and create 
an environment where 
the student can be 
successful.

Does not support 
general education 
teacher in providing 
feedback or in 
responding to 
inappropriate behavior 
of all students. 
OR
Interactions with 
students are usually 
responding to negative 
student behavior.

Provides student-
specific redirection, 
feedback, and positive 
reinforcement around 
classroom expectations 
to all students in the 
classroom. 
AND
Utilizes an equitable 
response pattern to 
inappropriate behavior 
with all students while 
in the general 
education classroom.

3.2 Provide 
classroom 
instruction and 
support to meet 
co-planning and 
IEP goals.

A) Interactions 
between Inclusion 
Specialist and General 
Education teachers

Intermittently engages 
with the general 
education teacher.

All of Level 3 and...
Pre-planned co-
teaching has become 
an integral part of the 
working relationship 
with general education 
teachers.

Does not engage 
with the lesson or is 
disruptive to the lesson 
implementation.

Actively engages with 
the general education 
teacher by 
conferring about 
individual students 
during the lesson, 
collaborating in the 
moment to support the 
flow of the lesson or 
making adjustments 
to lesson, or modeling 
behaviors with the 
teacher.

B) Classroom 
interventions

Inconsistently engages 
with the students to 
support the learning 
objectives.

All of Level 3 and...
Prior to the lesson, the 
Inclusion Specialist 
anticipates students’ 
needs and provides 
additional supports 
beyond the lesson.

Generally disengaged 
from students or is 
disruptive to student 
participation in the 
lesson.

Actively engages with 
the students to support 
the learning objectives.

C) Interactions 
between Inclusion 
Specialist and students

Interactions with 
students inconsistently 
demonstrate respect 
and positivity, are 
inconsistently 
appropriate for the age 
and needs of students, 
or inconsistently 
support student 
growth.
OR 
Students inconsistently 
exhibit respect for the 
Inclusion Specialist.

All of level 3 and… 
Interactions 
demonstrate a positive 
rapport with individual 
students that drive 
student growth.

Interactions with some 
students are negative, 
demeaning, or 
inappropriate to the 
age and needs of the 
students. 
OR 
Students exhibit 
disrespect for the 
Inclusion Specialist.

Interactions with 
students are respectful, 
positive, and 
appropriate for the 
age and needs of the 
students and support 
student growth. 
AND 
Students exhibit 
respect for the 
Inclusion Specialist.
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Domain 3: Instruction and Intervention

Standard Indicators Level I Level II Level III Level IV

3.3 Utilize adapted 
general education 
materials when 
working with 
students to ensure 
access to general 
education 
curriculum.

A) Implements 
cognitively engaging, 
need-based 
interventions and 
learning experiences

Adaptations lack 
some of the criteria 
described in Level 3.

All of Level 3 and...
Adaptations support 
students in 
constructing 
knowledge to achieve 
or exceed mastery of 
the grade level 
learning targets.

Adaptations lack 
most of the criteria 
described in Level 3.

Implements standards-
based curriculum 
adaptations to support 
students in meeting 
grade level learning 
targets.
AND
Adaptations are 
cognitively engaging.
AND
Adaptations are 
clearly aligned with 
individual students’ 
assessed needs and 
IEP accommodations 
and goals.

3.4 Implement 
school-wide 
instructional 
expectations when 
working with 
students.

A) Use of common 
strategies and 
language

Inconsistently 
implements common 
methods, 
instructional 
strategies, and 
language.

All of Level 3 and...
Engages in additional 
professional 
development to in-
crease knowledge and 
skill in using 
common strategies 
and language.

Makes a limited at-
tempt to implement 
common methods, 
instructional 
strategies, and 
language.

Consistently and 
correctly implements 
common methods, 
instructional strategies, 
and language during 
individual and group 
intervention periods 
and when working 
in general education 
classrooms.

3.5 Follow inclusion 
schedule including 
general education 
and intervention 
support.

A) Implementation of 
Inclusion Schedule

Generally provides 
general education 
teachers with a printed 
copy of the inclusion 
schedule but does not 
consistently provide 
updates.

All of Level 3 and...
Prioritizes time ac-
cording to immediate 
needs and implements 
a system for 
communicating with 
general education 
teachers as unforeseen 
changes in the 
schedule occur.

Does not share 
inclusion schedule 
with general education 
teachers or does not 
follow the schedule or 
communicate changes.

Provides general 
education teachers 
with a printed copy of 
the inclusion schedule. 
AND
Communicates with 
general education 
teachers in advance of 
anticipated changes.
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Domain 4: Professional Contributions

Standard Indicators Level I Level II Level III Level IV

4.1 Engage in 
critical reflection, 
constantly revising 
practice to increase 
effectiveness.

A) Accuracy

Provides a mostly 
accurate impression of 
an intervention, stake-
holder interaction, or 
meeting’s effectiveness 
and success in meeting 
the intended goals.

All of Level 3 and...
Provides a detailed and 
accurate assessment 
and cites specific data 
to support the 
judgment.

Does not know the 
degree to which an 
intervention, stake-
holder interaction, or 
meeting was effective 
or achieved its goals, or 
profoundly misjudges 
the success of these 
interactions.

Provides an accurate 
impression of an 
intervention, stake-
holder interaction, or 
meeting’s effectiveness 
and success in meeting 
the intended goals and 
cites general data to 
support the judgment.

B) Use in future 
planning

Offers general 
suggestions for how 
future interventions, 
stakeholder 
interactions, or 
meetings could be 
improved.

All of Level 3 and...
Predicts how the 
improvements will 
advance student 
learning.

Offers limited 
suggestions for how 
future interventions, 
stakeholder 
interactions, or 
meetings could be 
improved.

Offers specific 
suggestions for how 
future interventions, 
stakeholder 
interactions, or 
meetings could be 
improved.

4.2 Engage in 
collaborative 
relationships with 
peers to learn and 
share best practices 
and ensure 
continuity in 
student learning.

A) Participation in a 
professional 
community

The Inclusion 
Specialist participates 
in the professional 
community activities 
as required, 
maintaining cordial 
relationships with 
colleagues.

The Inclusion 
Specialist makes a 
substantial 
contribution to the 
professional 
community by actively 
engaging in activities, 
promoting positive and 
professional 
relationships, and 
assuming appropriate 
leadership roles.

The Inclusion 
Specialist avoids 
participating in the 
professional com-
munity activities or has 
strained relationships 
with colleagues that 
negatively impact the 
learning community.

The Inclusion 
Specialist actively 
participates in the 
professional 
community activities, 
developing positive 
and productive 
professional 
relationships with 
colleagues.

B) Professional 
development

The Inclusion 
Specialist 
inconsistently applies 
learning gained from 
professional 
development 
activities or makes 
limited contributions 
to others or the 
profession.

All of level 3 and… 
The Inclusion 
Specialist seeks 
additional learning 
opportunities based on 
individual need. The 
Inclusion Specialist 
initiates the sharing of 
expertise with others.

The Inclusion 
Specialist rarely 
applies learning 
gained from 
professional 
development activities 
or does not share 
knowledge with 
colleagues.

The Inclusion 
Specialist 
strategically applies 
learning gained from 
professional 
development activities 
to practice.  The 
Inclusion Specialist 
willingly shares 
expertise with others.

C) Shared commitment

The Inclusion 
Specialist adheres to 
shared agreements 
related to classroom 
expectations and 
instructional practices 
that support student 
learning.

All of level 3 and… 
The Inclusion 
Specialist assumes a 
leadership role and 
encourages others to 
embrace the shared 
agreements.

The Inclusion 
Specialist 
demonstrates 
little commitment to 
supporting shared 
agreements related to 
classroom 
expectations and 
instructional practices 
that support student 
learning.

The Inclusion 
Specialist 
contributes to and 
actively endorses 
shared agreements 
related to classroom 
expectations and 
instructional practices 
that support student 
learning.
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Domain 4: Professional Contributions

Standard Indicators Level I Level II Level III Level IV

4.3 Uphold and 
exhibit PUC norms 
and expectations.

A) Norms described by 
school/PUC 
handbooks

The Inclusion 
Specialist complies 
with school and PUC 
policies and timelines, 
meeting minimum 
expectations.

All of level 3 and… 
The Inclusion 
Specialist assumes a 
leadership role and 
encourages others to 
support the policies 
and timelines.

The Inclusion 
Specialist 
inconsistently 
complies with school 
and PUC policies and 
timelines.

The Inclusion 
Specialist fully 
supports and complies 
with school and PUC 
policies and timelines.

4.4 Engage in 
collaborative 
relationships with 
families to support 
their child’s 
success and college 
readiness.

A) Initiating 
communication

The Inclusion 
Specialist adheres to 
the school’s required 
procedures for 
communicating with 
parents about students’ 
progress with an 
awareness of cultural 
norms.

The Inclusion 
Specialist promotes 
frequent two-way 
communication with 
parents to improve 
student learning.  
Students contribute to 
the design or 
communication of the 
system.

The Inclusion 
Specialist provides 
minimal 
information to parents 
about students’ 
progress or the 
communication is 
inappropriate to 
cultural norms.

The Inclusion 
Specialist initiates 
communication with 
parents about students’ 
progress on a regular 
basis with a respect for 
cultural norms.

B) Responsiveness to 
parent inquiries and 
communication

The Inclusion 
Specialist responds to 
parent concerns 
inconsistently.  
Responses may lack 
in timeliness or 
sensitivity.

The Inclusion 
Specialist responds 
to parent concerns 
in a timely manner 
and handles this 
communication with 
great professional and 
cultural sensitivity 
demonstrating strong 
rapport.

The Inclusion 
Specialist does not 
respond to parent 
concerns in a timely or 
sensitive manner.

The Inclusion 
Specialist responds to 
parent concerns in a 
timely and sensitive 
manner.

C) Inclusion of the 
family as a partner in 
learning decisions

The Inclusion 
Specialist prescribes 
actions/strategies to 
support the student’s 
academic success and 
college-readiness or 
does not follow up with 
the family to measure 
success. 

All of level 3 and… 
The Inclusion 
Specialist works 
proactively with the 
family. Students 
initiate the use of 
strategies with their 
parents.

The Inclusion 
Specialist does not 
work with the family to 
define specific actions/
strategies to support 
the student’s success 
and college-readiness.

The Inclusion 
Specialist works 
collaboratively with 
the family to define 
specific actions/
strategies to support 
the student’s academic 
success and college-
readiness and follows 
up with the family to 
ensure success.

4.5 Actively 
participate 
in school 
community 
activities.

A) Participation in 
school activities

The Inclusion 
Specialist 
inconsistently supports 
and participates in 
school community 
activities.

The Inclusion 
Specialist makes a 
substantial 
contribution to the 
school community by 
actively engaging in 
activities and 
assuming appropriate 
leadership roles.

The Inclusion 
Specialist’s 
participation in school 
community activities is 
minimal.

The Inclusion 
Specialist actively 
supports and 
participates in school 
community activities.

PUC INCLUSION FRAMEWORK
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A) Strategic Design and Goal Setting
•  SMART goals
•  Utilize PUC teacher framework

B) Organize coaching plans
•  Creating coaching documents
•  Six Steps to Feedback

C) Data Gathering and Analysis
•  Using evidence to create goals

A) Create a culture of equity and learning
•  Culturally Responsive Pedagogy for mentoring
•  Growth Mindset

B) Establish a culture of respect and rapport
•  Building trust with your resident
•  Effective Communication Strategies

Data-Driven Strategic Planning Relationships

MENTOR CURRICULUM

A) Communicating coaching goals
•  Collaboration meetings/agendas

B) Facilitates coaching conversation
•  Executing Six Steps to Feedback
•  Critical Reflection Cycle

C) Coaching Strategies
•  Positive framing, paraphrasing, invitational 
   inquiry
•  Directive vs. Facilitative, 4 Functions of 
   Cognitive Coaching
•  Navigating Bloomboard and other resources 
   (modeling)

D) Monitoring Teacher Growth
•  Providing oral and written feedback
•  Developing systems for critical reflection

A) Critical Reflection
•  Ward’s Critical Reflection Rubric

B) Collaborative relationships with peers
•  Positive framing and invitational inquiry
•  Problem of practice protocols
•  Google Classroom-sharing best practices

C) Shared commitment of Mentoring for Equity
•  Vision for coaching
•  Six Lenses of coaching
•  Advocacy for resident

Coaching Conversation and Actions Professional Contributions

•  Observation-video analysis
•  Co-planning & Co-teaching
•  Gradual Release of Coaching
•  Data analysis

Modalities for Learning: Connecting Theory to Practice

•  Goal setting
•  Reflective journaling
•  Consultancy protocols: 
   Problems of practice

•  Action Research
•  Collaboration
•  Design of coaching 
   documents
•  Role playing & practice

PRO
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FACILITATING AND SUSTAINING 
A RESIDENCY

How can you utilize your resident to support your school and student needs? 
How can the school site leader facilitate a successful residency?

Sample Weekly Schedule for Resident:

Monday Tuesday Wednesday Thursday Friday Saturday

8:00-3:00
In class w/ 

mentor teacher

Need to leave by 
3:00

Gen. Ed. Cohort-
Class @ LMU  

(2 courses)
4:30-10:00

7 hours

8:00-2:30
In class w/ 

mentor teacher

2:30-4:30
School Site Staff 

PD

8.5 hours

8:00-3:00
In class w/ 

mentor teacher

3:00-5:00
Tutoring/After 
School Clubs

9 hours

9:00-3:00
Resident Seminar

Home Office

Could return 
to school site if 

needed

6 hours

8:00-3:00
In class w/ 

mentor teacher

3:00-5:00
Tutoring/After 
School Clubs

9 hours

**Optional 
Saturday School 

9:00-12:00

3 hours

Total=39.5-42.5 hours/week

Guidelines for utilizing Alumni Teacher Resident:

 •   Need to submit ATP Resident plan to Leslie/Ingrid 
      (Ingrid will meet with each leader and help strategize) 
 •   Goal is to account for resident hours for an average of 
      40 hours/week 
 •   On days where resident is needed to stay late, resident 
      could have later start time (9:00-6:00) 
 •   Monday-Wednesday should be dedicated to remaining in 
      the classroom as much as possible to ensure a successful 
      gradual release of responsibility and allow coaching to 
      occur in a timely manner could use for inclusion 
      minutes while in class)
 •   Thursday are dedicated to Resident Seminar training 
      (off site, school visits, etc.)
 •   Ways to utilize resident: 
	 	   inclusion minutes
	 	   strategic in-class small group instruction
	 	   after school tutoring/intervention
	 	   ASES program (clubs, programs, etc.)
	 	   Saturday School
	 	   subbing in emergencies (must have sub permit 
            cleared first)
	 	   ambassador at family night, translator

School site leaders should:

•   Review budget and make strategic 
    decisions on how to utilize ATP 
    resident
•   Introduce ATP resident as co-teacher 
    and part of school team, treat as 
    regular staff
•   Collaborate with mentor to create
    resident schedule
•   Observe resident informally 
    (monthly)
•   Check-in with mentor and debrief 
    coaching goals (monthly)
•   Check-in with ATP resident on 
    professionalism (quarterly)
•   Collaborate with Instructional 
    Quality Support Manager to 
    differentiate gradual release when 
    needed and support resident growth
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Loyola 
Marymount 
University

Enrollment 
Support

MOUFinancial 
Support

Collaborative
Design

Meetings

Academic 
Advisement

Our university partnership is with Loyola Marymount University whose School of Education is deeply 
rooted in social justice and advocacy. 

In accordance with the Mission of Loyola Marymount University, the faculty, staff, and students of the 
School of Education understand and declare our purpose to be the encouragement of life-long learn-
ing and academic excellence, the education of the whole person, and the promotion of service and 
justice for all. We commit ourselves to serving public and private education by fostering excellence 
inspired by the Marymount and Jesuit traditions of Catholic education.

For more information about their mission and framework, please visit the following web page:

http://soe.lmu.edu/about/mission/

UNIVERSITY PARTNERSHIP
PRO
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FINANCIAL COMMITMENT 
AND INVESTMENT

64

Hosting and hiring an ATP Resident:

School General Budget

ATP MentorATP Resident
Year 1

Residency

$16,100 Salary $3,000 Teacher 
Leader Stipend

$1,000 Shared
Operating Costs

$3,000 
Benefits

Guiding Questions:
• What are the benefits of investing in our alumni and community members?
• What are the benefits of investing in my own teachers to become teacher leaders?
• How could an alumni or community member enhance our school culture?
• In what ways could I utilize my ATP resident strategically? (i.e. intervention, inclusion 
 assistant minutes, after school program, parent liaison, etc.)
• By investing in an ATP resident, how am I supporting the vision of social justice? 

Hiring and committing to an ATP teacher (after residency year):

Year 2: Intern Cred. 
$43,851
+ tuition 

reimbursement**

Year 3: Prelim. Cred 
$51,572
+ tuition 

reimbursement**

Year 4: Prelim. Cred 
$53,525
+ tuition

reimbursement**

Year 5: Clear Cred 
$55,159
+ tuition 

reimbursement**

Note: These figures represent the 2015-2016 school year only and are subject to change. 
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RESIDENT SUGGESTED 
FUNDING SOURCES

GOAL:  To reduce the total tuition balance over time (five year commitment) 
so that alumni and community members can obtain their credential and 
master’s degree for minimal costs. 

University Partnership - 
Loyola Marymount University

Tuition Scholarship

Apply for TEACH Grant

Federal Teacher Loan Forgiveness

PUC Tuition Reimbursement

FIN
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NEXT STEPS

Addressing
Challenges

Building our
Network

Support after
Residency Year

Selecting 
and Training
Our Mentors

    •  CBEST/CSET
    •  Mentor/resident dynamics
    •  Inclusion pilot

    •  Collaboration with Alumni Coordinator
    •  Events for all former and current ATP members
    •  ATP Peer Group

  •  Engage in round tables with ATP teachers - needs analysis
  •  Strategic On Site Support Provider
  •  Use of technology to engage in dialogue with peers

  •  Schools need to budget early to ensure earlier selection
  •  Intensive summer training
  •  Use of technology to support coaching growth





LIMITATION OF LIABILITY- In no respect shall PUC National, Partnerships to Uplift 
Communities- Los Angeles, Partnerships to Uplift Communities- Lakeview Terrace, and 
Partnerships to Uplift Communities- Valley (collectively, “PUC”) incur any liability for any 
damages, including, but not limited to, direct, indirect, incidental, special, or consequential 
damages arising out of, resulting from, or any way connected to the use of the ATP Booklet, 
whether or not based upon warranty, contract, tort, or otherwise; and whether or not injury was 
sustained by persons or property or otherwise.  

PUC provides the information in the ATP Booklet without any warranty of any kind, either 
expressed or implied, including, but not limited to, the warranties of completeness, accuracy, 
fitness for a particular purpose, or non-infringement.   Further, PUC does not make any guarantee 
or other promise as to any results that may be obtained from using the ATP Booklet.  You assume 
all responsibility and risk with respect to your use of the ATP Booklet.

ERRORS AND OMISSIONS- Please note that the ATP Booklet may contain typographical errors 
or inaccuracies and may not be complete or current. PUC reserves the right to correct any 
errors, inaccuracies or omissions and to change or update information at any time, without 
prior notice.  PUC hereby disclaims any liability to any person for any kind of loss or damage 
including, but not limited to any special, incidental, indirect or consequential damages caused 
by errors or omissions in the information, documents or other items provided or available 
herein, whether such errors or omissions result from negligence, accident or any other cause.  

NO LEGAL ADVICE- The information in the ATP Booklet is for educational and informational 
purposes only and not for the purpose of providing legal advice. You should contact your 
attorney to obtain advice with respect to any particular issue or problem.  

NO FINANCIAL ADVICE- The information in the ATP Booklet is provided for educational and 
informational purposes only and is not intended to be and does not constitute financial advice, 
investment advice, trading advice or any other advice.  The information in the ATP Booklet 
and provided from or through the ATP Booklet is general in nature and is not specific to you 
or anyone else. YOU SHOULD NOT MAKE ANY DECISION, FINANCIAL, INVESTMENTS, 
TRADING OR OTHERWISE, BASED ON ANY OF THE INFORMATION PRESENTED IN 
THE ATP BOOKLET WITHOUT UNDERTAKING INDEPENDENT DUE DILIGENCE AND 
CONSULTATION WITH A PROFESSIONAL BROKER OR COMPETENT FINANCIAL 
ADVISOR. You understand that you are using any and all information in the ATP Booklet AT 
YOUR OWN RISK.

DISCLAIMERS
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National Center for Teacher Residencies
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